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Oz

Bu calismada Barok donemden Klasik doneme gegisin onemli bestecilerinden Alman Carl Philipp Emanuel (C. P. E.) Bach,
hayati, miizik stili, yaptig1 yenilikler ve fliit repertuvarinin énemli eserlerinden biri olan fliit ve klavsen i¢in Re major Sonatinin
form analizi yapilarak ele alimmistir. Yasadigi donemde babasi Johann Sebastian Bach’tan daha {inlii olan C. P. E. Bach sonat
formuna getirdigi yenilikler, miizikal stilindeki 6zellikler, yazdig1 denemesi ‘Klavye Enstriimanlarini Calmanin Gergek Sanatt
Uzerine Bir Deneme’ ve bestelerinin kalitesi ile miizik tarihinin 6nemli kisilerinden biri olmustur. Bu arastirma ile giintimiizde
belki de babasinin golgesinde kalmig C. P. E. Bach’1 daha yakindan tanitmak istenmektedir. Bestecinin fliit repertuvarindaki

O6nemi ve yeri vurgulanmaktadir. Ayrica fliit ve klavsen (piyano) igin besteledigi Re Major Sonati incelenerek elde edile
bilgilerle bu eseri icra etmek isteyen miizisyenlere ve miizik severlere bir kaynak ve tesvik saglamas1 amaglanmaktadir.

Anahtar Terimler: C. P. E. Bach, Flit, Sonat, Form Analizi, empfindsamer stil.
Abstract

In this study, German Carl Philipp Emanuel (C. P. E.) Bach, one of the important composers of the transition from the Baroque
period to the Classical period, is examined in terms of his life, his musical style, his innovations, and the form analysis of his
Sonata in D major for flute and harpsichord which is one of the important works of the flute repertoire. C. P. E. Bach, who was
more famous than his father Johann Sebastian Bach during his lifetime, has become one of the most important figures in music
history with the innovations he brought to the sonata form, the properties of his musical style, his ‘An Essay on the True Art
of Playing Keyboard Instruments' and the quality of his compositions. With this research, it is intended to introduce C. P. E.
Bach, who is perhaps overshadowed by his father today, more closely. The importance and place of the composer in the flute
repertoire is emphasized. In addition, it is aimed to provide a resource and encouragement to music lovers and musicians who
want to perform this work with the information obtained by analyzing the D Major Sonata he composed for flute and
harpsichord (piano).

Keywords: C. P. E. Bach, Flute, Sonata, The Form Analysis, The enfindsamer style.

GIRIS

Carl Philipp Emanuel (C. P. E.) Bach (1714-1788), 18. yiizyilin en 6nemli Alman bestecilerinden biri
olarak kabul edilir. Yasadigi dénemde babas1 Johann Sebastian Bach’tan daha iinlii olmus olan C. P. E.
Bach, miizik stilinde yaptig1 yenilikler ile miizik tarihinde 6nemli bir figiir olarak yer almistir. C.P.E.
Bach'in eserleri, Barok doneminden Aydinlanma donemine gegisi temsil eder. Miiziginde duygusal
ifadeye ve kisisel ifade ozgiirliigiine verdigi 6nem, onu kendi déneminin 6nde gelen bestecilerinden biri
yapmustir. C. P. E. Bach, miizikal yenilikg¢iligi ve duygusal derinligi ile biiyiik bir saygi ve hayranlik
kazanmigtir. Flit ig¢in besteledigi eserler fliit egitim programlarinda, yarisma programlarinda ve
icracilarin konser programlarinda &nemli bir yere sahiptir. Ozellikle Re minor fliit kongertosu, La minor
solo flit sonati, Hamburger sonat1 ve fliit ve klavsen sonatlari ilk akla gelen fliit repertuvari eserleridir.
Bestecinin yasadigi donemde fliitiin ¢ok sevilen, ilgi géren bir ¢algi olmasi ve fliit¢ii ve besteci kimligi
ile de taninan Prusya Krali II. Frederick’in sarayinda miizisyen olmasi nedeniyle fliit repertuvarina
bliytik katki saglamistir.
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Klasik 6ncesi ddnem muzisyeni olan C. P. E. Bach, besteci, klavsenci ve yazdigi denemesiyle teorisyen
kimligi ile miizik tarihinde klasik donemin kurucularindan biri olarak 6nemli bir yer edinmistir. Bu
calisgmada C. P. E. Bach’in hayati, mizik stili ve Wq. 83, H. 505 Re Major flit ve klavsen sonati
incelenecektir.

Resim 1. Carl Philipp Emanuel Bach (URL 4)
C.P.E. BACH’iIn HAYATI

Carl Philipp Emanuel Bach 8. Mart 1714’te Almanya’nin Weimar sehrinde Johann Sebastian Bach’in
(1685-1750) ilk esi olan Maria Barbara’nin hayatta kalan ilk oglu olarak dogdu. 1714’teki vaftiz
toreninde, vaftiz babalarindan biri de Georg Philipp Telemann’d: (1681-1767). C. P. E. Bach, 1717
yilinda ailesiyle birlikte babasimin kator olarak atandigi Gothen’e ve daha sonra annesinin 6limunin
ardindan 1723 yilinda da Leipzik’e tagindi. Besteci miizik egitimini babasindan aldi. 1731°de hukuk
egitimi almak i¢in Leipzig {iniversitesine basladi ve 1734’de Frankfurt tiniversitesine gecis yaparak
1731 yilinda egitimini tamamladi. Bu arada bircok miizik etkinliklerinde yer aldi. Muhtemelen ilk
bestelerini 1730’1u yillarda besteledi. 1738 yilinda Prusya veliaht1 Friedrich (1712-1786), Ruppin’deki
orkestraya C. P. E Bach’1 klavsenci olarak atadi. Frederick 1740'ta tahta ¢giktiktan sonra, ertesi yil Bach,
kraliyet orkestrasinda konser klavsencisi olarak goreve basladi (Sadie, 2002).

Prusya sarayindaki yirmi sekiz yillik hizmetinde C. P. E. Bach, Avrupamin en {inli klavye
bestecilerinden biri oldu. Alt1 Klavye Sonati (1760-68) ve Kenner und Liebhaber ("uzmanlar ve
amatorler i¢in") i¢in alt1 sonat, fantazi ve rondolar de dahil olmak lizere klavsen i¢in 100'den fazla sonat
ve solo eser yazdi; 1773-86). C. P. E. Bach'in bir Magnificat (1749), ¢ ciltlik sarki (Profesor Gellert'in
Kutsal Siirleri ve Melodili Sarkilar), bir dizi senfoni (bu donemde "Berlinli Bach" olarak tanindi)
besteledi. 1753'te C. P. E. Bach, alt1 sonat halinde diizenlenmis 6rnekler ve on sekiz alistirma iceren
“Klavye Enstriimanlarini Calmanimn Gergek Sanati Uzerine Bir Deneme™yi yayinladi; bu, kendi
zamaninda klavyeli enstriimanlar ve siirekli bas icin ana ders kitab1 haline geldi. Bu eser, Johann
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Joachim Quantz'in (1697-1773) yazdig1 “Fliit Calmayr Ogrenme Uzerine Bir Deneme” ve Leopold
Mozart'in (1719-1787) “Temel Keman Ogretimi Uzerine Bir Deneme” ile birlikte, onsekizinci yiizyilda
miizik diigiincesi ve icrasina iliskin en 6nemli orijinal belgelerden biridir. C. P. E. Bach, Prusya Krali'nin
hizmeti slireside Prusya Prensesi Anna Amalia (1723-1787) ve 6gretmeni Johann Philipp Kirnberger'in
(1721-1783) miizik cevreleriyle tanisti. Ayrica Berlin'deki edebiyat sohbetlerine katildi ve burada
Gotthold Ephraim Lessing (1729-1781), Karl Wilhelm Ramler (1725-1798) ve Johann Wilhelm Ludwig
Gleim (1719-1803) gibi tinliilerle tanisti. 1744'te Bach, Berlinli bir tiiccarinin kizi olan Johanna Maria
Dannemann ile evlendi ve ti¢ ¢ocuklar1 oldu: Anna Carolina Philippina Bach adinda bir kiz (1747-1804)
ve iki oglu: Hamburg'da avukat olan Johann August Bach (1745-1789) ve Johann Sebastian (1748-
1778), ki daha sonra Johann Samuel olarak iin kazanan bir ressam olmustur (URL-1).

Biiyiik Fredercik’in himayesinde Berlin, Almanya’nin 6énemli bir miizik merkezi haline geldi. 1740-
1786 yillar1 arasinda 14 biiyiikk miizisyenin yer aldig1 saray orkestrasinda Carl Heinrich Graun (1704-
1759), C. P. E. Bach,J. J. Quantz, Franz Benda (1709-1786), Carl Friedrich Christian Fasch (1736—
1800), Friedrich Reichardt (1752-1814), Johann Friedrich Agricola (1720-1774), Friedrich Wilhelm
Marpurg (1718-1795), Johann Philipp Kirnberger (1721-1783) gibi 6nemli miizisyenler yer almaktaydi
(Toff, 1985).

Bu yillarda, Kral 1. Friedrich her aksam saat 19.00’da konser ritiieli olur, kral kendi besteledigi eserleri
ve Quantz’m eserlerini C. P. E. Bach’in esliginde ¢alardi. Fakat yedi y1l savaslar1 sonrasi kralin miizige
olan ilgisi azalmaya basladi ve besteci 1767 yilinda Hamburg’a yerlesti (Powell, 2002).

Resim 2. Carl Philipp Emanuel Bach ve Il. Friedrich, (URL 4).

1767'de C. P. E. Bach’in vaftiz babasi besteci Telemann,1767 yilinda ki 6liimiine kadar Hamburg'daki
bes ana kilisenin miizik direktorliigiinii yapt1 ve Johanneum'da kantor olarak gérev yapti. O zamanlar
bu gorev Almanya'daki en prestijli mizikal pozisyonlardan biri olarak kabul ediliyordu. C. P. E. Bach
bos pozisyona bagvurarak kabul edildi ve 1768'den itibaren, Michel de dahil olmak iizere bes ana
kilisedeki kilise miiziginden sorumlu oldu. Johanneum'da Ogrencilerin miizik egitiminden, ayni
zamanda kutlamalarda festival miiziginden de sorumluydu. Bach yeni gorevini buyUk bir 6zenle yerine
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getirerek sehir sinirlarinin Stesinde de saygi kazandi. Ilk gosterimi 18 Mart 1778'de Hamburg'da yapilan
"Coldeki Israilliler" daha sonra “Isa’min Dirilisi ve Goge Yiikselisi" oratoryolar1 besteledi (URL-2).

C. P. E. Bach 14 Aralik 1788'de Hamburg'da 6ldii. Aziz Michael Kilisesinin mahzenindeki mezar
bugiin hala halka agiktir.

C.P.E. BACH’IN MUZIK STiLi

C. P. E. Bach’in eserlerini yorumlarken, incelerken ve dinlerken onun oOnciilerinden biri oldugu
empfindsamer (duyarlilikli) stilin 6zellikleri, karakteri ve inceliklerini bilmek 6nemlidir. Klasik doneme
gecerken Barok miizigin ihtisami, kat1 kurallar1 degismeye baslamistir. italya’da ve Fransa’da ortaya
cikan galant (incelikli) stil, Kuzey Almanya’da empfindsamer stil olarak karsimiza ¢ikar.

Empfindsamer stil “Duyarlikli stil” 17. ylizyilin ilk ¢eyreginden itibaren 18. ylizyilin ortasina kadar
gecen donem miizik tarihinde Barok Donem olarak adlandirilmaktadir. Karsitligin ve miizikal ifadenin
on planda oldugu gosterisli, gorkemli, duygusal, derin ve diisiinceli ifadeler tasiyan, degisen giirliiklerle
miizige ifade kazandiran Barok Donem miizigi Monteverdi’den baglayip J. S. Bach’a ulagan genis bir
donemi kapsamaktadir. italya, Fransa, Almanya, Ispanya ve Ingiltere’de her iilkenin kendine 6zgii
farkliliklartyla gelisen Barok Donem, tiim Avrupa’ya yayilarak miizigin yani sira mimari, heykel, resim,
edebiyat ve felsefe gibi sanat dallarinda da etkisini géstermigtir. Barok Do6nem, Ronesans’tan
etkilenerek gelismis ve Klasik Dénem’e geciste bir koprii olusturmustur. Bu gegiste Rokoko, Galant
Stil, Empfindsamer Stil, Firtina ve Gerilim ve Mannheim Okulu gibi akimlar yer almaktadir (Aydogmus
ve Onver, 2023).

Empfindsamer stil, Almanya’da 18’inci ylizyil ortalarinda, erken klasik doneme girildigi yillarda
gelistirilen miizikal stildir. Yalin armonik ifadeye ve niianslara verilen 6nem, bu yaklagimin belirgin
Ozelliklerindendir. C. P. E. Bach’in 6nculerinden biri oldugu bu stilde asil amag, barok dénemin kalipg1
ve slislemeci anlayisina karsi, daha 6zgiir, yalin ve duygusal anlatimi 6ne ¢ikartmakti (Say, 2010).

Enfindsamer stil ifade ve duygusallik i¢cinde niianslarin uygun degisimi ile devamlilik tasiyarak kisa
noktal figiirler, tiglemeler, 5’li ve 13’lii asimetrik notalarin akis1 miizige degiskenlik ve cosku katar.
Amag¢ gercek ve dogal duygularin aktarilmasidir. Kigisel disavurumun arzu edilen yansimasi
“melankolinin kibar gozyaslar1” seklinde ifade edilir. C. P. E. Bach yazdig1 ‘Klavye Enstriimanlarini
Calmanin Gergek Sanati’ denemesinde miizisyenin en énemli amacinin kalbe dokunmasi ve duygular
harekete gegirmesidir ifadesini kullanmis ve bunu yapmak igin icracinin ruhuyla ¢almasi gerekliligini
vurgulamigtir. Ayrica barok dénem stilindeki fazlaca yapilan siislemeler azalmistir. Dénemin muzik
elestirmeni F. W. Marpurg’un bu konu hakkindaki disiinceleri soyledir: “Quantz’in, C. P. E. Bach’in,
Graun ‘un ve digerlerinin eserleri, slislemelerin bir araya toplanmasi olarak asla tanimlanamaz. Bunlar
giizel soz sOyleme sanatina sahip, etkileyici daha az karmasik ve kalbe dogrudan isleyen kalitededirler”

Strum und drung (firtina ve gerilim) stili ile paralellik gosteren enfindsamer stil sezgi ve duyguyu her
seyin temeli olarak gorlr. Almanlarin bu duyarli bigemi Fransizlarin yapay siislemelerle islenmis
rokokosuna bir bag kaldirilir. Almanlar’da her miizik climlesinin yogun hislerle agitlagsmasi gézlemlenir.
Tempolar, ses dinamigi, armoni, modilasyon, kromatizm ve temalar zithiklardan yararlanilan bir
stildedir. SUsli degil sadedir. Bu stil 19. Yiizy1ll Romantik akimimnimn da temelini olusturur (Kogyigit,
2010).

C.P. E. BACH’IN ESERLERINDEKiI DONEMSEL OZELLIKLER

C. P. E. Bach’in miizik tarihindeki yeri kuskusuz 6nemlidir. Birgok besteciyi yaptigi yeniliklerle
etkilemis onlara yol gosterici olmus ve yeni stilin olusumunda tesvik etmistir.

Sonat formunu uygulayarak sonucunda biiyiik senfonik besteler igin temel kurali olusturan C. P. E. Bach
Manniheim’li Stamitz’in yeni orkestra dilini bulmasi, Viyanali bestecilerin kati form kurallarina
folklorik dgeler eklemesi, iki boliimlii Fransiz iivertiir stili ve tek boliimlii italyan opera uvertiirii olan
sinfonianin gelisip Haydn’da ¢igek acacak olan senfoni stilin olugsmasini saglayan miizisyenlerin basinda
gelir. Emanuel Bach babasinin kati kontrpuan kurallarindan daha esnek, duygulu ve melodik unsurlara
yonelmesi ile Haydn ve Mozart 1 etkilemistir (Aktlize, 2004).
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Klasik sonat-allegro formunun evriminde, 6zellikle bestecinin senfonileri, kongertolar1 ve klavyeli
sonatlar1 rol oynamistir. Ayrica Klavye Enstriimanlari {izerindeki Deneme ’sinin iki nesil boyunca
blylk etkisi olmus, Haydn, bu denemeye “okullarin okulu" adin1 vermistir. Beethoven, gen¢ Karl
Czerny'ye ders verirken soyle yazmisti: "Emanuel Bach'in incelemesini mutlaka edinin." Gergekten de
bu kitap 18. yiizy1l miiziginin tarzin1 ve yorumunu anlamak i¢in temel kaynak kitaplardan biridir.
Kapsamli bas, siislemeler ve parmak kullanimi konusunda ayrmtili bilgi icerir ve 18. yiizyil
performansinin diger bir¢ok inceligi i¢in 6zgiin bir rehberdir (URL-3).

Temalarin bahsedildigi sekilde gelistirilip, sonra tekrar orijinal halleriyle kullanilmasi ilkesi Barok
donemde de gegerli olsa da bugiin bilinen anlamda Sonat Allegrosu formuna bu ilkeleri yap1 kurmak
amaciyla, bilingle oturtmus besteci olarak C. P. E. Bach kabul edilmistir. Kongertolarinda ritornello
ilkesini stirdiriirken, geleneksel hizli-yavas-hizli kalibimi (italyan sonat gelenegi) devam ettirmistir;
ancak kadanslara farkli anlamlar yiiklemesiyle iki temali bi¢imi, 6zellikle 1760’lardan sonra farkli bir
gelisim ¢izgisine ulastirmistir. Melodi gelisiminden ¢ok, tonal karsitliklara yer vererek, 6zellikle yapitin
orta boliimlerinde dramatik doruk noktalar1 olusturmustur. Bu 6zelligi, tonalite ve armonideki zitliklar
ilkesini benimsemesi ile sonat allegrosu’nun gelisiminde 6nemli rol oynamigtir (Tugrul, 2015).

C: P: E: Bach’in miizik deyisi, erken klasik dénemin incelikli ama canli havasina 6znelligi, ugariliga
ulasan duygusalligi katmistir. Bestecilik tekniginde bu deyis, simetri, motif yinelemesi ve dinamik
kontrastlarla sunulmustur (Say, 2010).

Haydn C. P. E. Bach i¢in soyle demistir “Beni derinden inceleyenler, Emanuel’e biiyiikk borglarim
oldugunu, onun stilini yakaladigimi ve onu dikkatle etiit ettigimi anlayacaktir”. C. P. E. Bach tg bolumlu
olan ve Allegrosunda iki kontrast tema bulunan klasik sonat formunun yaraticist olarak kabul edilir,
eserleri ciliz duygusallik yerine gergek tutku ile canlanmistir (Selanik, 1996).

Sonat formunu uygulayan ve bdylece biiyiik senfonik eserler i¢in temel kurali ortaya koyan C. P. E.
Bach, sonat formunu gelistirerek, bir nevi senfoni formunun da alt yapisinin olusmasina katkida
bulunmustur. Bu altyapi, J. Haydn’it olduk¢a etkilemis ve bestecinin senfoni formunu
olgunlastirmasinda en 6nemli etken olmustur. Barok Dénem *den Klasik Donem’e gegis siirecinde olan
C. P. E. Bach, eserlerinde kati kontrpuan kurallarindan siyrilmis; 6znel ve melodik unsurlar1 kuvvetli
bir yap1 benimsemistir. C. P. E. Bach’1n sonatlarinin genel anlamda stil elementlerinin temelinde; serbest
zaman Ogesi, siirekli bas 6gesi, kromatik bas 6gesi, harmonic disruption 6gesi, homophonic/chordal
ogesi ve regitatif 6gesi olusturur (Pirgon, 2017).

C. P. E. Bach, miizigin temelinde 6znel duygularin tasvir edildigi ifadeler olmasi gerektigini
savunmustur. Bu nedenle sonatlarinda bigimden ¢ok, 6z 6n planda olmustur. Fliit i¢in ¢esitli formlarda
eserler besteleyen C. P.E. Bach, dokuz fliit sonati, on trio sonat1 ve solo fliit sonat1 bestelemistir. Oda
miizigi i¢in yazdigi ti¢ kuartet, iki divertimento, bir de fliit keman diieti bestelemistir. Ayrica U¢ adet de
fliit kongertosu bestelemistir. Carl Philipp Emanuel Bach, bestelemis oldugu La minor solo fliit sonatini,
Prusya Krali Frederick’in saray orkestrasinda c¢alistigi donemde, 1747 yilinda Frederick igin
bestelemistir (Elgim & Zafer, 2022).

Ddénemin Gnld flutist ve yapimcist Tromlitz’in ¢ok perdeli fliitii ile ¢alindigr bilinen ilk eser, C.P.E
Bach’in Sol Major “Hamburger Sonat”idir. (H. 564, Wq. 133) C.E.P. Bach bu eseri, Tromlitz 1785
yilinda, fliitlin tasarimini tamamladigimi duyurduktan bir yil sonra bestelemistir. Eserdeki genis
araliklarin kullanimi, dinamikler ve ifade zenginligine bakildiginda bu sonatin ancak Tromlitz’in fliitii
ile yorumlanabilecegi agik¢a goriilmektedir (Dikicigiller, 2014).

Bestecinin 1744 tarihli Re Major kongertosu (W. 13) stil olarak Graun ve Quantz'in eserlerine yakindir.
1747 yilinda besteledigi {inlii Re mindr kongertosu (W. 22), yogunluk ve yenilik¢i tarziyla aynit donemin
birkag klavye kongertosuna esit dramatik bir eserdir.

Emanuel Bach doneminde babasindan ¢ok daha {inlilydii, Bach denildiginde akla gelen isim C. P. E.
Bach’ti. Wolfgang Amadeus Mozart (1756-1791), C. P. E. Bach i¢in “O babamizdir biz de onun
cocuklariy1z” demistir. Dogaglama, bestecinin 6znellik anlayisini simgeler (Say, 2010).
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FLUT VE KLAVSEN (PIYANO) iCIN RE MAJOR SONAT WQ. 83, H. 505 FORM ANALIZi

Bestecinin fliit sonatlari iki periyoda boliinmistiir. Kralin himayesinde iken besteledigi Berlin donemi
ve Hamburg’a yerlestikten sonra besteledigi ikinci donem olan Hamburg dénemi. 1. Dénem sonatlari
kontrpuantal detaylariyla tipik barok stilde iken Hamburg donemi daha duyarh bir stilde karsimiza ¢ikar
(Toff, 1996).

Wotquenne katalogunda yer alan 83 numarali Fliit ve Klavsen i¢in Re Major sonati C. P. E. Bach Prusya
krali II. Frederick’in hizmetindeyken bestelemistir. Ayrica bu sonatin trio versiyonu (flit, keman ve
klavsen Wq. 151) da bulunmaktadir.

1. B6lim Allegro Un Poco

Sonate D-dur

Wotq 83
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Sekil 1. 1. Bolum, Allegro

"Allegro un poco" italyanca kokenli bir ifadedir ve "biraz hizi" ya da "biraz hareketli" anlamina gelir.
"Allegro", Italyanca'da "hizli" veya "canh" anlamina gelirken, "un poco" ise "biraz" anlamina gelir.
Dolayisiyla, "Allegro un poco" ifadesi, tempo acisindan hizli olmasim istediginiz bir miizik pargasinin
biraz daha hizli ¢alinmasimi ifade eder. Bu ifade, miizikal ifadelerin belirli bir derecede esnek
olabilecegini ve bestecinin ¢alicilara belirli bir esneklik ve yorum 6zgiirligii tanidigim gosterir.

Bu bolim fug formu ile bestelenmistir. Boliim zarif, incelikli bir yapiya sahiptir.
Fug Formu: Tarihge ve Bigim

Fiig, klasik bati miiziginin en karmagik ve ustalik gerektiren formlarindan biridir. Bu form, en belirgin
sekliyle Barok doneminde ortaya ¢ikmis ve J. S. Bach gibi besteciler tarafindan zirveye tasinmistir.

Fiig, temelde bir konuyu (tema ya da baslangi¢ melodisi), diger enstriimanlar ya da sesler tarafindan
takip edilen ve doniistiiriilen bir yap1 iizerine kuruludur. Genellikle ii¢ ana bdliimden olusur: expositio
(konu sunumu), development (gelisim) ve recapitulatio (yeniden sunum). Bu boliimler, konunun farkli
varyasyonlarini igerir ve tema tizerinde farkli miizikal materyallerin tekrar tekrar islenmesine dayanir.

Fiig formu, 6zellikle kontrpuan teknikleriyle taninir. Kontrapunkt, birden fazla melodinin bir araya
geldigi ve uyumlu bir sekilde etkilesime girdigi bir tekniktir. Fiiglerde, kontrapunkt, konunun farkli
enstriimanlar arasinda gegis yaparak dolastigi ve gesitli sekillerde islendigi karmasik yapilar olusturur.
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Bach'in "Klavye i¢in Eserler"i (The Well-Tempered Clavier) gibi eserler, fug formunun zirvesini temsil
eder. Bu eserler, fiig formunun derinligini ve karmasikligini sergileyen drneklerdir ve miizik tarihindeki
en 6nemli yapitlar arasinda kabul edilir.

Fiig formunun ayrildig1 boliimler asagidaki gibidir.
1. Expositio (Konu Sunumu):

e Konu (tema) bir enstriiman veya ses tarafindan sunulur.
e Diger enstriimanlar veya sesler, konuyu takip eder ve tekrarlar.

2. Episodlar (Arabeskler):

e Konu sunulduktan sonra, farkli miizikal materyallerin gelisimi icin ara boéliimler veya
episodlar gelir.

e Bu bolimler genellikle konu iizerine temel alinir, ancak farkli melodik ve ritmik
materyaller igerirler.

3. Stretto (Baski):

e Stretto, konunun daha hizl bir sekilde tekrar edilmesiyle karakterizedir.
e Farkli enstriimanlar veya sesler arasinda hizli bir diyalog olusur ve konu iizerine biner.

4. Peroratio (Sonug):

e Fiigilin sona erdigi boliim.
¢ Genellikle konunun son kez sunuldugu ve eserin sona erdigi yerdir.
Bu boliimiin yukaridaki bilgilere gére semasi asagidadir.

Tablo 1. 1.b6lim form analiz tablosu

EXPOSITIO/SERGI (GIRiS)

EKSEN CEKEN GELiSME =
j-u
FLUT KONU KONU 2 KARSI KONU 2 g‘
-
KLAVSEN KONU KARSI KONU KARSI KONU 2 KONU

Gelisim semasi 2 par¢adan olugmaktadir.

GELISIM
1. ORTA GIiRi$
ILGILI MiNOR ILGILi CEKEN < ILGILi ALT CEKEN 5_
KONU E KONU 3 KARSI KONU 3 §
KONU KARSI KONU 3 KARSI KONU 3 KONU 3
GELISIiM 2
STRETTO 2. ORTA GIRIiS
CEKENIN CEKENIi ILGILI ALT CEKEN E,
KONU + K. KONU KONU 2 KONU 2 KARSI KONU 2 8
K. KONU + KONU KARSI KONU 2 KARSI KONU 2 KONU 2 =
PERORATIO/YENIDEN SERGI (SONUC)
ALT CEKEN EKSEN STRETTO EKSEN/STRETTO YANSIMA o
KONU KARSIKONU  KARSIKONU KONU 2 KARSI KONU 2 §
KARSI KONU KONU KARSI KONU KARSI KONU 2 KONU 2
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Expositio

"Expositio", temel bir konunun veya temanin sunuldugu boliimii ifade eder. Bu terim genellikle fiiglerde
veya benzeri yapisal miizik formlarinda kullanilir. Expositio, temanin ilk kez dinleyiciye tanitildigi ve
miizikal materyalin gelisiminin basladig1 kisimdir.

Ozellikle fiiglerde, expositio boliimii, temanin bir enstriiman veya ses tarafindan sunuldugu kisimdir.
Bu tema daha sonra diger enstriimanlar veya sesler tarafindan takip edilir ve ¢esitli miizikal doniistimlere
ugratilir. Expositio, fiiglin ana temasini tanitir ve eserin gelisimini baglatir. Bu bdliim, fliglin temel
yapisini belirler ve diger boliimlerin temelini olusturur.

Eksen

Eserin tonu olan Re Major seslerinde baglayan bu bolmeye eksen adi verilmektedir. Bu boliim eserin
ana temasini iceren konunun (motif) klavsenle duyulmasi ile baslar. 1-8 dl¢iileri arasindadir.

Ceken

Eserin tonu olan Re Majoriin dominant (besinci) sesine verilen addir ve bu bélme eserin dominant sesi
ile yazildig1 i¢in bdlmeye adini vermistir. Bu bolmede konu fliit ile duyulmaktadir ancak karsit bir konu
(motif) da klavsende tinlamaktadir. 9-16 6l¢iileri arasinda yazilmaistir.

Gelisme

Girig bolmesindeki baglayici bolmedir. Bu bélmede 2. Bir konu (motif) kullanilmistir. 17-21 6lguleri
arasinda konu 2 fliitte duyulurken kars1 konu 2 klavsende duyulmaktadir. 22-25 6Slgiileri arasinda ise
tam tersine konu 2 klavsende, karsi konu 2 ise fliitte duyulmaktadir.

Epizot

Bu bdlme konulardan bagimsiz olarak baglamsal bir képrii niteligi tasimaktadir. Her iki konudan da
farkl tonlarda kisa kesitler igermektedir. 26-37 6lg¢iileri arasinda gelen bu koprii parganin asil gelisim
boélmesine baglayici bir unsurdur.

Gelisim

Bu bolme parganin ilgili tonlarinda konunun islenmesi ve yeni konu ya da konular dahil olmasi ile islenir
ve eserin en suriikleyici bélmesidir.

1.0rta Giris

Bu bolmede eserin ana konusu ilgili tonlarinda islenir ve yeni konu eklenir tipk: giris kisminda gelen
konu ile ayni konunun farkl tonlarda islenmesi ile basladigindan dolay1 1. Orta girig ismini alir.

Tlgili Minér

Eserin ana tonu olan Re Majoriin ilgili mindrii si mindr ile ana konu tekrar islenmistir. 38-45 dl¢uleri
arasinda tipki girig bolmesindeki gibi sadece klavsende si mindr tonunda konu tekrarlanmistir.

figili Ceken

Bu bolme ilgili mindriin dominanti (5.sesi) olan Fa# Major tonunda konunun iglenmesi ile bu ismi
almistir. 46-51 olgiileri arasinda gecen bu bdlmede konu fliitte duyulurken karsi konu klavsende
duyulmaktadir.

Epizot

Bu kisimda gelen epizot eserin basindan beri islenen 2 konuyu da farkli tonlarda islemektedir. Baglamsal
bir pargaciktir ve konu 3’e baglanti olarak 51-65 &lgiileri arasinda islenmistir.

flgili Alt Ceken

Bu bdlmenin ismi eserin ana tonu olan Re Majdriin mindriiniin (si mindr) subdominantt (4. Sesi)
olmasindan gelmektedir. Bu bolmede 3. Bir konu islenmistir. Konu 3, 66-69 olciileri arasinda fliitte
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duyulurken karst konu 3 ise klavsende duyulmaktadir. 70-73 Olculerinde ise konu 3 klavsende
duyulurken kars1 konu 3 fliitte duyulmaktadir.

Epizot
74-80 olciileri arasinda yer alan bu epizot yeni konuyu ana konuya baglamak i¢in yazilmis bir kopriidiir.
Stretto

Bu bélmede konu ve karsi konu her iki enstriimana da paylastirilmig bir bigimde yazilmistir. Daha hizli
islenmis ve soru cevap gibi par¢alanmis bir bicimde tinlamaktadir.

Cekenin Cekeni

Bu bdlmenin adi ana tonun dominant sesinin dominanti (5. Sesin 5. Sesi) olan Mi Major seslerinde ana
konu tekrarlandigi igin bu ismi almigtir. Ceken: 5. Ses ya da dominant olarak adlandirilir. Bu eserde bu
bolme kendi i¢inde ikiye ayrilir stretto olarak duyulan bdlme 81-90 6lgiileri arasinda gegmektedir. Diger
bolmede ise konu 2 iglenmistir. 91-95 ol¢iileri arasinda konu 2 fliitte karsi konu 2 ise klavsende
duyulmaktadir.

Epizot

Bu kisimda gelen epizot karsi konu 2’nin her iki enstriimanda farkli tonlara modiile olmasi ile 96-105
Olciileri arasinda gelmistir. Eseri sonu¢ kismina baglayan bir kopriidiir.

Peroratio

Peroratio, bir eserin son bdliimiinii ifade eder. Bu terim genellikle eserin son kisimlarinda kullanilir ve
eserin sonlanmasi veya sonuglanmasi anlamina gelir. Bir eserin sonunu isaret eder ve genellikle diger
boliimlerden farkli bir miizikal malzeme veya duygusal ton igerebilir.

Alt Ceken

Eserin ana tonunun subdominanti (4. Ses/ alt ¢ceken) olan sol major tonunda gelen ana konu bu bélmeye
ismini vermistir. 106-113 olgiileri arasinda gelen konu fliitte karst konu ise klavsende duyulmaktadir.

Eksen

Bu bolmede eser ana tonu olan Re Major tonuna donmiistiir. 114-118 dlgtileri arasinda gegmektedir ana
konu klavsende duyulurken kars1 konu fliitte islenmistir.

Stretto

Bu bolmede konu her iki enstrimanda harmanlanarak islenmistir. 119-127 Olgiileri arasinda
gecmektedir.

Eksen

Bu bdlmede ana tonda konu 2 ve karsi konu 2 yine stretto bigiminde, 128-140 Olgiileri arasinda
islenmigtir.

Yansima

Bu bdlme bir dnceki bélmenin yansimasi olarak gelmistir ayn1 konularin yer degistirerek gelmesi ile
olusmustur ve 141-152 6lgiileri arasinda gegmektedir.

Coda

Coda, bir eserin sonuna eklenen 6zel bir boliimii ifade eder. Bu terim genellikle bir miizik par¢asinin
sonunda, tekrarlanan kisimlarin ardindan, sona erig ve tamamlama igin ekstra bir kisim eklemek igin
kullanilir. Coda, eserin sonunu vurgulamak, kapatmak veya sona erdirmek i¢in kullanilir.

Coda, genellikle 6zel bir miizikal materyal igerir ve diger boliimlerden farkli olabilir. Bu béliim, eserin
sonunu belirgin bir sekilde isaret eder ve genellikle tekrarlanan bir kapanig figiliri veya sona erig tema
icerir. Coda, eserin sonunu guclendirir ve dinleyiciye eserin tamamlanmis oldugu duygusunu verir.
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Eser Armonik anlamda 152. él¢lide tam kadans yaparak 153. 6l¢iiniin ilk vurusunda bitmistir ancak tam
bitmislik duygusu kazandirmak i¢in besteci kii¢iik bir coda kesiti yazmistir. 153-157 6lgulerinde gegen
bu kesit konu 2’nin tartimlari ile yazilmis ve sonunda tam kadans yaparak bitirilmistir.

2. BOLUM LARGO
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Sekil 2. 2. Bolum, Largo

Largo: miizik terimi Italyanca kokenlidir ve genellikle yavas bir tempoyu ifade eder. "Largo",
Italyanca'da "genis" veya "genisletilmis" anlamina gelir. Miizikte, "largo" ifadesi ¢cok yavas bir tempoyu
belirtir. Bu tempoda her nota genis bir zaman araliginda ¢alinir ve genellikle sakin, igsel bir duygu ile
iliskilendirilir. Ozellikle klasik miizik eserlerinde, bir parganin béliimlerinden birinin veya tamaminin

"largo" olarak belirtilmesi, o boliimiin ya da parganin genis, yavas ve sakin bir tempoda icra edilmesi
gerektigini ifade eder.

Bu béliim tipki ilk béliim gibi fiig formunda yazilmigtir. ilk bliim Re major tonundayken bu béliim Re
Mindr tonunda yazilmigtir. Béliim dokunakli melodinin Griintsii ile bazen eslikle birlikte bazen diyalog
seklinde karsimiza ¢ikar. Flit ve eslik Birbirinin sézini asla kesmez, melodinin her gelisinde farkl bir
duygu rengi ile agilir. Etkileyici ve berrak bir duygusalliktadir. Semalar1 asagidaki gibidir.

Tablo 2. 2. Bélim Form analiz tablosu

EXPOSITIO/SERGI (GIRIS)

EKSEN CEKEN GELISME -
FLUT KONU KARSI KONU KONU 2 °=
KLAVSEN ESLIK KONU KONU 2 KARSI KONU 2 N
GELISiM
1. ORTA GiRi$ 2. ORTA GIiRi$
ILGIiLi MAJOR ILGIiLi MAJOR CEKENIi - CEKEN CEKENIN CEKENI
KARSI KONU KONU 9 = KONU 3 ESLIK
KONU KARSI K. KONU 3 KARSI KONU 3
PERORATIO/YENIDEN SERGI (SONUC)
ILGILI MAJOR
CEKEN/STRETTO CEKENI = CEKEN EKSEN 8
KONU KONU 2 S KONU 3 KARSI KONU 3 g
—
KONU KARSI KONU 2 KONU 3 KARSI KONU 3
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Expositio/Sergi (Giris)
Eksen

Boliim Re Minér tonunda baslamistir. Bu sebeple bu bdlme eksen adini almistir. Bu bolmede 1-7
Olciileri arasinda konu fliite yazilmistir klavsende ise eslik partisi vardir.

Ceken

Bu bdlmede 8-14 olgiileri arasinda konu klavsene yazilmustir. Fliitte ise karst konu duyulmaktadir ve
eserin 5. sesi olan ¢eken tonu La Minor tizerine yazilmistir.

Gelisme

Bu kisimda eser gelisim bolmesine hazirlik i¢in ikinci bir konu islemistir. 15-18 6l¢iileri arasinda konu
2 klavsende duyulurken 18-21 6lgiileri arasinda konu 2 fliitte karsi konu 2 ise klavsende duyulmaktadir.

Epizot

21-28 Olgiileri arasinda yer alan bu epizot baglayici koprii niteligindedir her iki konudan bagimsiz ve iki
enstriimanin da birbirini tamamlayici motiflerle isleme yapildigi bir kopriidiir.

Gelisim

Bu periyod igerisinde iki orta girig bulunduran boliimiin en akici evresidir.

1. Orta Giris

Tlgili Major

Bu bélmede boliimiin ana tonu Re Minor ilgili majorii olan Fa major tonuna modiile olmustur. 29-35
Olciilerinde yer alan bu kisimda konu klavsene, kars1 konu ise fliite yazilmustir.

Tlgili Major Cekeni

Bu bdlmede boélimin ana tonu olan Re mindr ilgili majorinun gekenine (5. sesi) yani Do Majére modtle
olmustur. 36-42 6l¢iilerinde konu fliite yazilirken kars1 konu ise klavsene yazilmistir.

Epizot

Bu bdlmede yer alan epizot 3, bir konuya baglamak adina yazilmis bir kopriidiir. 42-53 dlgiileri arasinda
yer alir ve yine eserden bagimsiz biraz stretto stili kullanilarak yazilmigtir.

2. Orta Giris
Ceken

54-55 Olgiilerinde boliimiin motiflerinden bagimsiz yeni bir motif duyulmaktadir bu kisa motif 3, bir
konu olarak islenilmistir. Bu olgiilerde klavsende duyulan bu motif 56-57 odlgulerinde ise flutte
duyulmaktadir.

Cekenin Cekeni

58-64 0Olgiileri arasinda yer alan bu bélme ana ton olan Re mindériin ¢ekeninin (5. ses) ¢cekenine yani Mi
Major tonuna modiile olmustur. Bu kisimda kars1 konu 3 islenmistir. Karsi konu 3 klavsende duyulurken
fliite eslik yazilmstir.

Peroratio/Yeniden Sergi (Sonug)
Ceken/Stretto

65-74 Olgiileri arasinda yer alan bu bélmede konu her iki enstriimanda da duyulmaktadir, ancak soru
cevap gibi karsilikli vaziyette yazilmistir ve boliimiin ana tonunun ¢eken sesi olan La minére modiile
olmustur.

flgili Major Cekeni
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75-80 Olgiileri arasinda yer alan bu bélmede ton ilgili majoriin ¢ekeni yani Do Major tonuna evrilmistir.
Bu kisimda iki enstriimanda da konu 2 islenmistir. 75-77 6lguleri arasinda konu 2 fliitte duyulmaktadir.
78-80 olgiileri arasinda konu 2 klavsende, kars1 konu ise fliitte duyulmaktadir.

Epizot

81-95 Olciileri arasinda yer alan bu kisimda konu ve karsi konu bir arada ve farkli tonlarda iglenmistir
ve ana tona donmek i¢in yazilmig bir gegis kopriisiidiir.

Ceken

Bu bblmede 96-99 olgiileri arasinda konu 3 islenmistir. 96-97 Ol¢ilerinde konu 3 klavsende, 98-99
olgiilerinde ise fliitte duyulmaktadir.

Eksen

100-106 Olgiileri arasinda yer alan bu bolmede karsi konu 3 klavsende duyulmaktadir, fliite ise eslik
yazilmistir. Bu bolmede ton boliimiin ana tonu olan Re minérde 106. dlglide tam kadans yaparak 107.
Ol¢iiniin ilk sesinde bitmistir.

Coda

107-115 Olgiileri arasinda yer alan bu bélme béliimiin tam bitiris hissiyatin1 verebilmesi i¢in yazilmis
bir parcaciktir. Bir 6nce ki eksen bolmesi ile hemen hemen aynidir. Yansima gibi duyulmaktadir. Ancak
114. dlgiide kiigiik bir kadans puandorgu yer almaktadir ¢aliciya birakilmis bir kadans ve sonrasinda bir
tam kalis ile boliim 115. 6lgiide bitmistir.
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Sekil 3. 3. Bolum, Allegro

Allegro; Italyanca kokenli bir ifade olup hiz anlamina gelir. Miizik eserlerinin tempolarmi belirtmek
i¢in kullanilan bir terimdir. Genellikle canlilik, enerji ve hareketlilik ifade etmek amaciyla kullanilir.

Bu béliim de tipki diger boliimler gibi fiig formu ile yazilmistir. Ik bdliim gibi tonu Re Majordiir ve
semalari agagidaki gibidir. En az ilk boliim kadar 6zenilmis ve kaliteli bir boliimdiir. Hareketli ve enerjik
bir finaldir ayrica zarif ve asalet yorumcuyu Berlin Saray1 atmosferine gotiirecek giictedir.
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Tablo 3. 3. Bolim form analiz tablosu

EXPOSITIO/SERGI (GIRiS)

EKSEN CEKEN GELISME/STRETTO
FLOT KONU KARSIKONU EPIZOT KONU2  KARSIKONU2  CODETTA
KLAVSEN  KARSIKONU KONU KONU2  KARSIKONU2
GELISiM
1. ORTA GIRi$ 2. ORTA GIiRiS
CEKEN CEIEEEN‘;‘LT ALT CEKEN EKSEN LGILI MINOR STRETTO
KONU
KONU KONU 3 KONUZE ! ZKARSL  ppiy o
KONU  KARSIK. KARSI KONU 3 KONU 3 KOI‘%*,\II(L‘}RSI 251821551
KONU 2
PERORATIO/YENIDEN SERGI (SONUC)
EKSEN EKSEN/STRETTO
KONU KARSI KONU KONU 2 KARSI KONU 2 CODETTA
KARSI KONU KONU KONU 2 KARSI KONU 2
Expositio/Sergi (Giris)
Eksen

Eserin ana tonu olan Re Majorde baglayan ilk konu (motif), 1-14 6l¢iileri arasinda yer almaktadir. Bu
bdlmede konu fliitte duyulurken, kars1 konu klavsende duyulmaktadir.

Ceken

15-28 olgiilerinde yer alan bu bélmede motif ana tonun ¢ekenine modiile olmustur. Bu kisimda konu
klavsende, kars1 konu ise fliitte duyulmaktadir.

Epizot
29-32 0Olgiileri arasinda yer alan bu kisa epizot yeni konuya baglayici olan kiigiik bir koprii niteligindedir.
Gelisme/Stretto

Bu bolme genellikle eserin gelisim noktasina ulastirmak adina kullanilan, yeni bir konu barindiran ve
genellikle enstriimanlarin soru/cevap seklinde duyuldugu ya da bir arada ayni konuyu isledigi bir
parcadir.

33-46 olciileri arasinda yer alan bu kisimda her iki enstriiman da konu 2’yi iglemistir. Farkli seslerde
armonik bir yiiriiyiis ile yazilmis olan bu bdlmede enstriimanlar ayni anda ¢almaktadir.

47-52 olgileri arasinda ise konu 2’ye karsit olan karst konu 2 islenmistir. Her iki enstriiman da yine
kars1 konu 2’yi ¢almaktadir ancak stretto bi¢imi kullanilmistir. 47-49 Olgiileri arasi fliit ile, 50-52
Ol¢iilerinde ise klavsen ile duyulmaktadir.

Codetta

Miizik teorisinde, "codetta" terimi, bir miizik pargasinin son boliimiinde yer alan kiigiik, 6zgiin bir tema
veya gecis boliimiinil ifade eder. Genellikle son boliimiin tekrarini takip eden ve sonuglar1 6zetleyen bir
kapanig bolimii olarak kullanilir,
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Bu kisimda yer alan motif sanki bir béliim bitisi hissiyati verdigi i¢in codetta olarak adlandirilmistir. 53-
56 olgiilerinde yer alan bu pargacik 56. Ol¢iide yazilmis olan 1. dolap ile eseri basa tasir. 57. 6lglde yer
alan 2. dolapla ise eseri gelisim bolmesine tasir.

Gelisim
1. Orta Giris

Boliimiin ana konusunu varyasyonlayarak igleyen bu bélmede, yine boliimiin konulari farkli tonlarda
gorulmektedir.

Ceken

58-65 Olciileri arasinda yer alan bu kisimda ana tonun ¢eken sesi olan La Major sesleri ile baslamustir.
Bolme ismi de buradan gelmektedir. Bu bolmede konu klavsende duyulmaktadir.

Cekenin Alt Cekeni

Bu bdlmede ana tonun geken sesinin alt ¢ekeni (4. sesi) olan Re Major akoru ile baglamistir. Re Major
aslinda ana tondur ancak 66-73 Olgiileri icerisinde gelen bu konuda ’do’’ sesinin natiirel olmasi Re
major 7°1i akorunu tinlatmaktadir. Bu durumda ise ana ton disina ¢ikilmigtir. Bu kisimda konu fliitte
kars1 konu ise klavsende islenilmistir.

Alt Ceken

Bu bélmede yeni konu olan konu 3 iglenmistir. 74-89 dlgiileri arasinda konu 3 alt ¢eken (4. ses) yani Sol
Major akoru ile baslamigtir. Bu kisimda konu 3 fliitte, karsi konu 3 ise klavsende islenmistir.

Eksen

Bu bélmede konu 3 boliimiin ana tonu olan Re Major seslerinde islenmistir. 90-103 olgiileri arasinda
yer alan bu kisimda konu 3 klavsende duyulmaktadir.

2. Orta Giris

Bu bdlme ve igerisinde barindirdigi kiigiik bolmeler genellikle eseri sonu¢ kismina baglayici unsurlar
tasir.

Tlgili Minér/Stretto

104-114 Olgiileri arasinda yer alan bu kisimda konu her iki enstriimanda da soru cevap seklinde
islenmistir.

114-139 Olgiileri arasinda ise karsi konu her iki enstriimanda da farkli seslerde tekrarlanarak ve
varyasyonlar halinde biraz uzatilarak iglenmistir.

Epizot

140-149 0Ol¢iileri arasinda gelen bu kisimda giris kismindaki epizot gibi soru cevaplar kullanilmis, akict
bir baglayici koprii niteliginde yazilmistir. 149. Olciideki puandorg ile ¢eken akoru tinlatilmis ve ana
tona doneceginin sinyali verilmistir.

Peroratio/Yeniden Sergi (Sonug)

Bu bdlme eserin tamamlanmasini saglayan asil temel taglarindan biridir ve genellikle eserin konular
ana tonda bir kez daha duyulur.

Eksen
150-157 olgiileri arasinda ana tonda konu flitte, kars1 konu ise klavsende duyulmaktadir.

158-165 ol¢iileri arasinda ise yine ana tonda konu klavsende karsi konu ise fliitte duyulmaktadir.
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Eksen/Stretto

Bu bodlmede her iki enstriiman da konu 2’yi iglemektedir. Armonik bir birlesim ile farkl: seslerde ¢calinan
bu konu 2 stretto biciminde, 166-176 6lgiileri arasinda yer almustir.

177-185 olgiilerinde ise her iki enstriiman soru cevap bi¢iminde karsi konu 2’yi islemistir. 185. 6lglide
tam kadans yapan eser normalde 186. dl¢iiniin ilk sesinde bitmistir ancak tam bitmislik hissi yaratmak
i¢cin besteci kii¢iik bir codetta eklemistir.

Codetta

Eserin tam bitmislik hissini saglayan bu parcacik, 186-191 dlgiileri arasinda yer almaktadir. 190. 6l¢tide
yer alan 1. dolap ile eser gelisim bolmesine donmeyi amaglar. 189. Ol¢iide yapilan tam kadans ile,
191.6l¢lide yer alan 2. dolap ise eserin bitmislik hissini saglayarak tamamlamuistir.

SONUC

Miizikte Barok donemden Klasik déneme gegisin en 6nemli figiirlerinden biri olan Carl Philipp Emanuel
Bach Kuzey Almanya’daki yeni stilin temsilcilerinden biridir. Sonat allegrosunda yaptigi yenilikler,
yazdig1 deneme ile Mozart, Haydn ve Beethoven gibi bestecilere ilham kaynagi olmustur. Haydn’in
senfoni formunu olgunlastirmasinda biiytik etkisi olmus, Mozart, C. P. E. Bach igin o baba biz de onun
ogullaryiz ifadesini kullanmistir. C. P. E. Bach’la anilan empfindsamer (duyarlilikli) stilin 6zellikleri
klasik donem stilin ana hatlarin1 belirlemis ve romantik donemin duygusal ve igli miiziginin ilk
dokunuslarini hissettirmistir. Artik Barok donemin icrasinda neredeyse eseri taninmayacak hale getiren
abartili ve bol miktarda yapilan siislemeler sadelesmis, azalmis, kiigiik surprizlerin (puandorg, kromatik
gecigler gibi) yer aldigi ve degisken motifler kendini gostermistir. Stilindeki duygular1 6ne ¢ikaran
Ozelliklerle klasik déneme onderlik etmis hatta romantik déonemin ilk tohumlarini ekmistir. Glnlmuzde
Carl Philipp Emanuel Bach miizik tarihinde besteci, klavsenci ve yazdigi denemesi ile teorisyen ve
egitimci kimligi ile az taninan bir miizisyendir. Belki babasi Johann Sebastian Bach’in ilk akla gelen
Bach olmasmin bunda etkisi olabilir. Oysa yasadigi dénemde bu durum tam tersi olmustur. Iki nesil
boyunca 6énemini koruyan besteci daha sonralar1 genel miizik camiasinda hak ettigi yeri gérmemistir.
Ancak fliitle ilgilenen miizisyenler i¢in durum farklidir. Bestecinin fliitist Prusya krali II.Frederick’in
hizmetinde onun eslik¢isi olarak ¢alismasi ve kralin ritiiel olan verdigi konserler igin eserler bestelemesi
sonucu fliit repertuvarina ¢ok degerli besteler kazandirmistir. FlUt igin besteledigi eserler ki 6zellikle La
mindr solo sonati, Hamburger Sonati ve Re mindr fliit kongertosu fliit repertuvarinin bas tacidir. Bu
eserler egitim programlarinda, yarigmalarda ve konser icralarinda hem tilkemizde hem de yurt disinda
siklikla icra edilmektedir. Bu ¢aligmada incelenen sonat ise diger bestelerine gore lilkemizde daha az
taninmaktadir. Oysa repertuvarin 6nemli eserleri arasina girmeyi hak etmektedir. Yapilan analizle bir
farkindalik ve tesvik saglamak amacglanmistir. Sonatin inceligi, enerjisi, eslikle harika diyaloglari, lirik
ve dokunakli 2. Bolimii ve bestelendigi saray atmosferinin asaletini yansitan yapistyla hem yorulmayan
hem de dinleyenler icin etkileyici bir yapittir. Bestecinin Berlin’de yazdig1 eser daha ¢ok gec¢ barok
donem miizik stilini yansitsa da C. P. E. Bach’in Hamburg doneminde iyice ortaya ¢ikan yeni muzik
stilinin de habercisi gibidir. Bach ve Quantz yazdiklari denemelerde kalbe dokunmanin 6nemini
vurgulayarak miizigin duygularin ifadesi ile yorumlanmasi gerektigini ifade etmislerdir. Mizisyenlere
eserleri icra ederken, duygular harekete gecirmesini 6giitleyen bestecinin bu istegini 0zellikle sonatin
2. BOlumi ile hissettirmek mimkindir. Bu c¢alismanin, C. P. E. Bach’1 tanitmak, ayrica Ulkemizde
daha az seslendirilen: fliit ve klavsen i¢in re major sonatin1 (Wq. 83, h. 505) ¢alismak ve icra etmek
isteyen fliitistler ve tiim miizik severler i¢cin bir kaynak olabilmesi adina yararli olabilecegi
diistinilmektedir.
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EXTENDED ABSTRACT

Carl Philipp Emanuel Bach (1714-1788) is considered one of the most important German composers of
the 18th century. He is one of the first composers to come to mind at the time of musical transition
between the Baroque period and the Classical period. Carl Philipp Emanuel Bach, whose early works
exemplified the grandeur and normative structure of the Baroque style, and whose subsequent works
evolved into Classicism, became a more recognized composer during his lifetime than his father Johann
Sebastian Bach. Although he studied law, he is recognized as a versatile musician of the period with his
compositions, musical style and essay and as being a harpsichordist. Bach who received his musical
training from his father Johann Sebastian Bach, spent his musical life in Berlin and Hamburg. During
his Berlin years, the composer worked as a harpsichordist of the court in the charge of King Federick 11
of Prussia, who was also known as a flutist and composer. In those years, Berlin was a city where great
musicians worked and concerts were organized frequently, due to the king's love and interest in music.
The king would ritually perform concerts with his flute in the evenings and be accompanied by C. P. E.
Bach on the harpsichord. During this period, court musicians composed many pieces for the flute. When
the King lost interest in music after the Seven Years' War, Bach was appointed to the position vacated
by Telemann in Hamburg, where he worked for 20 years until his death. The composer's innovations in
the Sonata Allegro and his "An Essay on the True Art of Playing Keyboard Instruments"” inspired
composers such as Mozart, Haydn, and Beethoven. He had a great influence on Haydn's maturation of
the symphony form, and Mozart said, “He is the father, and we are his sons." for C. P. E. Bach. The
characteristics of the empfindsamer (sensitive) style associated with C. P. E. Bach determined the
outlines of the Classical Period style and made us feel the first touches of the emotional and heartfelt
music of the romantic period. Although the composer’s work written in Berlin mostly reflects the late
Baroque musical style, it is also like a precursor of the new musical style that emerged during C. P. E.
Bach's Hamburg period. In his essay, Bach emphasized the importance of music which is heart touching.
The enfindsamer style, which is parallel to the Strum und drung (storm and stress) style, sees intuition
and emotion as the basis of everything. In today's musical circles, C. P. E. Bach seems to stand in his
father's shadow. In that, when Bach is mentioned, the first name that comes to mind is J. S. Bach (unlike
the period in which he lived). However, the situation is different for musicians interested in the flute.
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The works he composed for flute, especially the A minor Solo Sonata, Hamburger Sonata, and D minor
flute concerto, are among the most popular works of the flute repertoire. These works are frequently
performed in educational programs, competitions, and concert performances both in our country and
abroad. The sonata examined in this study is less well-known in our country compared to his other
compositions. However, it deserves to be among the important works of the repertoire. The aim of this
study is to introduce C. P. E. Bach as a musician, to remind and emphasize his importance in the history
of music. It is also thought that this study may be useful as a resource for flutists and all music lovers
who want to study and perform with the form analysis of his less performed sonata in D Major (Wq. 83,
h. 505) for flute and harpsichord (also performed with piano).
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Abstract

Reading disorders (RD) are complex, brain-based difficulties that hinder the ability to read and interpret text, affecting a broad
demographic. These disorders are characterized not by sensory impairments, low intelligence, or poor education but are a
persistent challenge often extending into adulthood. Individuals with RD struggle with phonological and orthographic
processing, and exhibit deficits in processing speed, rapid automatized naming, working memory, and executive functions,
which are crucial for efficient reading. The effects of RD also permeate into areas beyond reading, such as music education,
where these disorders can affect the processing of musical notation and rhythms. However, integrating music training with
reading instruction shows potential for remediation. Music can enhance language-related skills due to the shared cognitive
processes involved in both music and reading, particularly in improving auditory temporal processing abilities which are similar
to those required for reading. Future research should continue to investigate this interdisciplinary approach, focusing on long-
term studies to better understand and maximize the benefits of music for reading development. This exploration is vital as it
could offer substantial improvements in the educational outcomes for children with reading disabilities.

Keywords: Reading disabilities, music, dyslexia, phonological processing, orthographic processing.
INTRODUCTION

Reading Disabilities

Reading disabilities or disorders, which are specific, brain-based challenges in learning to recognize and
interpret printed words, affect a diverse range of individuals. Reading disability (RD) is defined as
persistent difficulty with reading that is not due to sensory impairments, low intelligence, or insufficient
educational opportunities. Despite ongoing remedial efforts and frequent interactions with text,
individuals with RD often continue to struggle with reading into adulthood (Fletcher 2009). Those
affected by RD typically face phonological and orthographic challenges (Share 2004) and exhibit
problems with reading processing speed (Breznitz and Misra 2003), rapid/instant automatized naming
(Wolf et al. 2000), working memory functions (Brosnan et al. 2002), and executive processes (Helland
and Asbjornsen 2000; Brosnan et al. 2002). Recent research points to the critical role that executive
functions play in managing these aspects of reading to achieve efficient and skilled reading performance
(Booth et al. 2013; Horowitz-Kraus, 2014; Horowitz-Kraus & Breznitz 2009; Margolis, & Liu, 2023;
Kieffer et al. 2014). Simply, reading disorders are characterized by specific, brain-based challenges in
learning to recognize and decipher printed words (Church, Grigorenko, & Fletcher, 2023).

It's crucial to grasp the nature of these disorders to adequately assist students who suffer from them.
Individuals with reading disorders typically experience difficulty in recognizing words that are already
familiar to them and comprehending the text they read. Additionally, they may struggle with spelling.
It's important to note that not all individuals with a reading disorder exhibit every symptom. A diagnosis
of a reading disorder is generally made when a person finds it hard to decode or comprehend what
they've read (Kieffer et al. 2014). Reading disorders arise when individuals face difficulties in reading
words or understanding the content they read. These disorders are primarily caused by specific variations
in how the brain processes written words and text. Typically, these differences are inherent from a young
age. However, it is also possible for a person to develop a reading disorder due to a brain injury at any
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age. These conditions underscore the complex interaction between brain function and reading abilities
(Hoover & Gough, 1990).

Reading abilities are generally defined as the capability to interpret meaning from written symbols and
are divided into two main parts: decoding and comprehension (Gough & Tunmer, 1986). Decoding
involves converting written text into phonetic elements to access meaning at the word level, whereas
comprehension is the skill of deriving meaning from these phonetically decoded words using language
abilities (Hoover & Gough, 1990). It is often observed that students facing reading challenges
predominantly have issues with the decoding aspect, which consequently affects their fluency and
comprehension of the text (Siegel, 2006). Studies indicate that individuals with decoding difficulties
tend to have deficiencies in phonological processing and face hurdles in mapping letters to sounds
(Hulme & Snowling, 2016; Knoop-van Campen, Segers, & Verhoeven, 2018). The lack of speed and
precision in this letter-sound conversion is recognized as a significant barrier to acquiring proficient
orthographic and fluent reading abilities (Coltheart, 2006).

There exists a diverse array of reading disorders that individuals can encounter, making it essential to
thoroughly evaluate all symptoms displayed by a child during the diagnosis phase. The American
Speech-Language-Hearing Association recognizes several terms to categorize these reading challenges.
These include dyslexia, which is perhaps the most widely known, along with reading disability, reading
disorder, specific reading disorder, and specific reading comprehension deficit. Each label reflects
different aspects and severities of reading difficulties, underscoring the importance of a detailed and
comprehensive assessment to ensure that any diagnosis accurately reflects the full spectrum of a child's
reading challenges. While the exact cause of reading disorders remains unknown, multiple factors can
influence an individual's reading abilities. These factors highlight the complexity and individual
variability in reading development and challenges (Karaca, 2023).

Reading disorders manifest when an individual struggles with reading words or comprehending what
they read. These disorders often stem from unique differences in how the brain processes written text,
which are typically present from an early age. However, it's also possible for someone to develop reading
issues following brain injury at any stage of life. There are various types of reading disorders, including
dyslexia, reading disability, and specific reading comprehension deficits. When diagnosing these
disorders, it's vital to consider all the symptoms a child exhibits. Although the exact causes of reading
disorders are not currently known, multiple factors can affect an individual's ability to read effectively
(Sun et al., 2024). Reading disorders don't have a single pinpointed cause. Factors like early exposure
to reading and classroom experiences significantly influence reading skill development. Moreover,
genetics may also play a role in reading difficulties. Although preventing reading disabilities entirely
isn't possible, early, and frequent reading activities can diminish the risk. It's essential to acknowledge
that children with reading disabilities have normal intelligence; their challenges with word decoding and
text comprehension are real and not a result of laziness (Sun et al., 2024). Furthermore, the impact of
reading disabilities extends beyond the language arts classroom into subjects like music. Elementary
music teachers in public schools often work with a varied student population, including those with
reading disabilities. Recognizing that these disabilities affect learning across different subjects,
including music, is important for effective education.

There are diverse opinions on the impact of reading disabilities on students' participation and success in
music classes. Abramo (2012) points out that there might be an unexpected advantage, as he refers to
neurological research suggesting that individuals with certain sensory impairments, like blindness, often
demonstrate enhanced musical skills such as more precise pitch recognition and superior spatial
awareness of sounds. Additionally, Abramo notes that individuals with autism are more frequently found
to possess perfect pitch compared to the broader population. In contrast, Gleason provides an alternative
viewpoint in his paper. He argues that disabilities tend to have a negative impact on students' musical
experiences and performance.

These contrasting views highlight the complexity of understanding and addressing the needs of students
with reading disabilities in music education, illustrating that the effects can vary significantly from one
individual to another. There's a prevalent misconception in educational circles that can impact both
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music teachers and their students. It's often wrongly assumed that if a student has a learning disability
that negatively affects their academic performance, they must possess inherent musical or artistic talents.
According to Gleason, this assumption is flawed because the skills required for music involve similar
auditory and visual capabilities needed for reading and mathematics. Music, like written language and
numbers, is highly symbolic. Despite the initial appearance of contradiction between the views that
learning disabilities can both hinder and enhance musical abilities, these perspectives can actually be
reconciled. Music engages multiple senses, and when students have disabilities in one area, such as
reading, they may be forced to develop and rely more heavily on other sensory abilities. Consequently,
a student with reading disabilities might struggle with reading music notation but could excel in
performing music by ear, showcasing exceptional musical talent. This dual reality highlights the
complex interplay between different cognitive abilities and the arts, emphasizing that challenges in one
area can lead to compensatory development in another. Consequently, students with reading disabilities
are entitled to personalized instruction tailored to their unique needs. This is typically provided through
an Individualized Education Plan (IEP), which outlines specific strategies and accommaodations to help
each student succeed in the music classroom and beyond. The provision of such tailored educational
plans ensures that all students, regardless of their disabilities, have the opportunity to engage with and
benefit from their educational experiences.

Music and /or special education teachers have a crucial role in supporting students with disabilities by
adhering to the guidelines set forth in each student's IEP. These IEPs are designed to provide necessary
accommodations and modifications to ensure that students with reading disabilities, and other
impairments, can successfully participate in music education. It is vital to acknowledge that a reading
disability does not affect a person's overall intelligence. Students with reading disabilities have the
capability to comprehend and participate effectively in musical activities. Abramo (2012) emphasizes
that individuals are not disabled but rather impaired, and it is often society's failure to provide adequate
accommodations that restricts their abilities. For example, a person who uses a wheelchair is not disabled
by their impaired legs as long as appropriate accommodations like ramps, elevators, and wide entrances
are available. However, without these accommodations, architectural barriers effectively disable the
individual from accessing certain spaces. Thus, the purpose of IEPs in music education, similar to other
accommodations in public spaces, is to remove barriers that might prevent students from accessing and
fully participating in learning experiences. By adhering to IEPs and implementing required adaptations,
music educators can guarantee that every student, no matter their disabilities, receives equal chances to
thrive and appreciate their experience in music. Despite existing regulations aimed at ensuring students
with reading disabilities have equal educational opportunities, inequalities can still occur. It is essential
for teachers to actively prevent discrimination against students with reading disabilities in their
classrooms. Teachers should engage in self-reflection to identify if their own practices might be creating
barriers and should also be vigilant about barriers imposed by others, including those inherent in
materials or events, advocating for their students when necessary.

A significant case comes from Frederick W. Moss Jr.'s book, which highlighted that students with visual
impairments were often excluded from music auditions due to the requirement of sight-reading. This
requirement inadvertently discriminates against those with visual impairments, potentially transforming
a manageable impairment into a significant disability. This example underscores the need for flexibility
in teaching practices and assessment criteria to accommodate diverse needs without compromising
educational objectives.

Furthermore, as McCord, & Fitzgerald, discusses, the lack of adequate support and adaptations in the
music classroom can lead to learned helplessness, frustration, and apathy among students with
disabilities. These negative outcomes can stifle creativity and discourage students from participating in
musical composition or improvisation. Learned helplessness might manifest as resistance to tasks,
behavior problems to avoid challenging activities, or a reliance on others for answers rather than
engaging creatively (McCord, & Fitzgerald, 2006).

Teachers must be proactive in recognizing signs of learned helplessness and ready to provide necessary
support to prevent students from becoming overly frustrated or disengaged. Offering multiple examples

International Journal of New Trends in Arts, Sports &Science Education 134


http://www.ijtase.net/

i~ I JT ASE ISSN: 2146 - 9466
www.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education — 2024, volume 13, issue 2

of composing and improvisation can build confidence and encourage independent efforts among
students with learning disabilities. Ensuring that accommodations outlined in IEPs are effectively
implemented is crucial for helping each student to succeed and fully participate in the music education
process (Ritter-Cantesanu, 2014).

Reading disabilities can present significant challenges for students in music classes, affecting their
ability to read music, process rhythms, sing correct pitches, and more. Beyond these technical aspects,
such challenges can also impact a student’s motivation and creativity, potentially leading to learned
helplessness and reducing their overall success in music.

Reading disability

- decreased
increased

read music, process rhythms,
sing correct pitches

reading and musical issues

decreased
musical instruction could serve

as a remedial tool for improving
language and reading abilities

student’s motivation and
creativity

Figure 1. Contrary to seeming like part of the problem where a student's reading difficulty negatively
affects music-related subjects, supporting reading via music-related reading activities can actually
facilitate positive development in solving reading and music related problems.

The relationship between music and reading skills is complex yet often underexplored in educational
strategies aimed at assisting students with reading disabilities. Research has suggested that musical
instruction could serve as a remedial tool for improving language and reading abilities among these
students. A notable series of studies conducted by Forgeard, Schlaug, Norton, Rosam, lyengar, and
Winner, (2008) explored this potential connection. The first study examined whether skills in
phonological processing correlate with musical processing skills, such as pitch and rhythm, particularly
among children who have undergone music training. The hypothesis suggested a stronger correlation
for children with musical training. The second study extended this to examine the correlation between
reading abilities and musical skills, again hypothesizing a stronger relationship for musically trained
children. The third study focused on whether deficits in phonological processing and reading commonly
observed in children with dyslexia also predict difficulties in processing musical pitch and rhythm. The
fourth study compared children with dyslexia to their normal-reading peers, both with and without
musical training, to further test the hypothesis regarding deficits in music processing.

These studies collectively indicate that music training might not only enhance related auditory
processing skills but also provide significant benefits in reading and language skills for children with
reading disabilities. This suggests that integrating music education into the curriculum for students with
reading disabilities could be a valuable strategy for supporting their overall academic development.

Before conducting their in-depth studies, researchers investigated the connections between music and
language skills. Previous research indicated a relationship between these skills in both typically
developing children and those with dyslexia. Forgeard and colleagues found that "a strong relationship
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between musical discrimination abilities and language-related skills™ exists, particularly emphasized in
students who received musical instruction (Forgeard, p. 383). Their findings highlighted that a student’s
musical abilities could potentially predict their performance in reading tasks, and that musical
interventions could help address language deficits.

The comprehensive results from Forgeard et al.'s studies, particularly studies 1 through 4, confirm that
auditory musical discrimination abilities are closely linked to language-related skills. In children who
read normally, the ability to discriminate melodic elements was found to predict both phonological and
reading skills, while the ability to discriminate rhythmic elements was linked only to reading skills.
These relationships were more pronounced in children who had undergone music training compared to
those who hadn't, suggesting that music training can play a crucial role in developing language-related
skills (2008).

While music has shown promising benefits for students with reading disabilities in enhancing their
language skills, it hasn't been proven to outperform traditional methods of remediation. Experimental
studies that have looked into using music interventions to boost reading skills in typically developing
children have yielded inconsistent results. Additionally, while some research has noted positive effects
of music training on reading abilities, no studies have yet demonstrated that music interventions are as
effective or more effective than other types of non-musical auditory training.

Despite the current lack of evidence for music's superiority over other methods, its benefits for children
with reading disabilities are undeniable and should not be overlooked. Forgeard remains hopeful,
suggesting that "a general instrumental or singing-based music intervention may help children with
language-based learning disabilities recover normal language and music skills" (Forgeard, p.388). Thus,
music instruction continues to be a valuable tool in helping students with reading disabilities improve
their language and reading skills, supporting their overall educational development. Moyer (2020), an
experienced researcher and music educator, has consistently observed the remarkable benefits of music
education for students with various learning disabilities. Over time, Moyer has discovered that
customized music lessons can effectively address learning disabilities in ways that are unexpected and
not yet fully understood. Moyer holds the view that music education is not merely for enrichment but is
crucial for developing essential skills, particularly beneficial for children with learning disabilities who
can greatly benefit from the unique capabilities music instruction provides. Moyer asserts that focusing
music education on the needs of these children has proven to be an effective strategy, even if the precise
mechanisms behind this success are still unknown to the researcher.

In the specialized area of reading disabilities, with a particular focus on Developmental Dyslexia (DD),
there have been significant strides in the development of diagnostic tools that have refined our
understanding of the fundamental causes of this condition. Recent advancements in neurophysiological
and cognitive research have posited that auditory and musical training may play a beneficial role in
addressing phonological and reading challenges by bolstering auditory temporal processing capabilities,
which are frequently found to be deficient in children diagnosed with DD, a notion supported by the
compilations of research from Hdmaldinen et al. (2013). Furthermore, findings from Lallier et al. (2017)
and Cantiani et al. (2019) have highlighted that erratic oscillations in neural activity within the auditory
cortex could potentially interfere with the operations of the reading networks situated in the left
hemisphere of the brain, which in turn could impede the development of phonological and reading skills,
a conclusion that is in line with observations made by Goswami et al. (2011) and Giraud and Ramus
(2013).

The Temporal Sampling (TS) Theory, initially introduced by Goswami in 2011 and subsequently
elaborated upon by Goswami and colleagues in 2014, elucidates the connection between these atypical
neural oscillations and the challenges encountered in recognizing and differentiating the rise times
within the amplitude envelope of sounds, which are the initial fluctuations in sound modulation. These
rise times play a pivotal role in articulating the rhythmic structures inherent in both speech and music.
Particularly in speech, these elements are vital as they clearly mark the rhythm and prosodic patterns,
playing a critical role in the segmentation of the acoustic signals into distinct syllables and words. The
capability to effectively process these rhythms is indispensable for the development of language skills
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(Curtin, 2010), as it lays down a phonological framework that is essential for the expansion of
vocabulary (Leong et al., 2014), which, in turn, crucially supports the enhancement of reading abilities
(Ziegler et al., 2014). Studies have established a correlation between difficulties in auditory processing
of speech signals and the ability to manage rhythms in non-speech contexts among individuals with
Developmental Dyslexia (DD), as evident in musical exercises that evaluate one's responsiveness to the
rhythmic patterns of sounds (Huss et al., 2011; Goswami et al., 2013; Flaugnacco et al., 2014). The
capacity to distinguish different rhythms is not only a strong indicator of phonological awareness and
the development of reading skills in children but also a consistent predictor of their future reading
abilities (Huss et al., 2011; Flaugnacco et al., 2014; Ozernov-Palchik et al., 2018). Based on these
findings, it has been suggested that musical training focused on improving temporal alignment could be
an effective method to alleviate phonological and reading difficulties in children with DD (Overy, 2003;
Tallal and Gaab, 2006; Patel, 2012). However, research into the effectiveness of music training on
reading skills has yielded varying outcomes (Antonietti, 2022).

Integrating Music and Reading Instruction

Combining music and reading training can be a highly effective educational approach, particularly for
enhancing language skills. This method integrates music activities such as listening, singing, playing
instruments, and movement with traditional reading and language tasks. This integration helps reinforce
learning by engaging different sensory modalities, which can improve phonological awareness, reading
fluency, and comprehension.When implemented, the curriculum typically involves regular sessions
where students participate in both musical and reading activities. These could be structured around
themes or particular skills that align both musically and linguistically. For example, a session might
involve singing songs that have repetitive, rhyming lyrics to help with phonemic awareness, followed
by reading activities that focus on the phonics concepts introduced in the song. The rationale behind this
approach is that music naturally involves many of the auditory processing skills that are critical to
reading, such as the ability to discern pitch, pace, tone, and rhythm. Music can stimulate the brain’s
language centers, thereby providing a potent medium to enhance learning in students, especially those
struggling with reading difficulties. Additionally, engaging with music can increase motivation and
reduce anxiety around reading tasks, making the learning environment more enjoyable and effective.

Integrating music in learning environment has shown promising results in various studies, where
students who participated in combined music and reading programs often showed improvements not
just in specific language-related skills, but also in broader academic performance metrics. Register et al.
(2007) created a specialized music program, known as the Register Music/Reading curriculum, aimed
at enhancing word reading, passage comprehension, and vocabulary. The program consisted of training
sessions held three times a week over a four-week period. These sessions integrated music activities
such as listening to music, singing, playing instruments, and moving, with reading and language tasks,
supported by visual aids and printed academic materials. To assess the effectiveness of this program, a
group of eight second-grade students with specific reading impairments and 33 of their typically-reading
classmates were divided into two groups: a treatment group of 25 students who received both the music-
reading program and the standard reading curriculum, and a control group of 16 students who received
only the standard curriculum. All students with developmental dyslexia were placed in the treatment
group. Standardized tests measured reading skills, passage comprehension, and vocabulary before and
after the intervention. Post-intervention, the students with developmental dyslexia showed significant
improvements in all measured areas. While both groups showed significant enhancement in reading and
vocabulary, improvements in passage comprehension were not observed. Notably, the vocabulary
improvements were significantly greater in the treatment group compared to the control group. Thus,
when considering both students with Developmental Dyslexia (DD) and those who are typical readers,
the In a study by Flaugnacco et al. (2015) conducted in Italy, researchers investigated the impact of
music training, which included at-home reading activities, on children with Developmental Dyslexia
(DD). This program, inspired by the Kodaly and Orff pedagogies, focused on enhancing rhythm and
temporal processing through percussion, rhythmic movements, sensorimotor synchronization, and
rhythmic chanting. As a comparative measure, a control group participated in a painting training
program aimed at developing visual-spatial abilities, manual skills, and creativity. The study involved
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46 primary school children aged 8 to 10, with 24 attending the music classes and 22 attending the
painting classes. Both groups met for 60 minutes twice a week over approximately seven months and
performed 20 minutes of daily reading exercises at home under parental supervision.

Pre- and post-intervention evaluations assessed various cognitive and perceptual abilities, including
reading skills (covering word, pseudo-word, and text reading), phonological awareness, verbal working
memory, auditory attention, and temporal processing capabilities, such as rhythm reproduction and
musical meter discrimination. Self-esteem levels were also measured. Results showed general
improvements in reading abilities across both groups, yet the children in the music group exhibited more
substantial gains in reading pseudo-words and texts accurately. Additionally, the music group showed
greater progress in phonological tasks like pseudo-word repetition and phonemic blending, working
memory, auditory attention, and identifying irregular timing in sounds. Meanwhile, the painting group
made more pronounced improvements in visual-spatial skills. There was no noticeable difference in
self-esteem between the two groups after the interventions. music-reading curriculum added to regular
school activities did not alter reading outcomes.

The array of research reviewed here indicates that musical and auditory-focused interventions, aimed at
addressing phonological deficits associated with Developmental Dyslexia (DD), have had a positive
impact on reading skills to varying degrees. Comparisons between these musical/auditory training
programs and traditional language-only remediation approaches typically showed similar levels of
effectiveness. Additionally, studies focusing primarily on phonological awareness as an outcome
consistently reported significant enhancements in these skills compared to control groups. Auditory
processing abilities also saw improvements through most of the interventions examined in this review.
Concurrently, a separate study in Italy by Bonacina et al. (2015), discussed in further detail by Antonietti
(2017) and subsequent publications by Cancer et al. (2016, 2019, 2020, 2021, 2022), assessed a
computer-based program called Rhythmic Reading Training (RRT). This program employs beat-
synchronized reading tasks that prompt children to synchronize their reading with a steady beat. This
method focuses on enhancing the segmentation of spoken language into phonological units such as
syllables and onset-rimes, thereby enhancing the overall efficacy of the reading intervention. The RRT
program specifically targets various reading subprocesses, including syllabic blending, and both
sublexical and lexical reading strategies.

In another study (Bonacina et al., 2015), 28 junior high school students diagnosed with DD, aged 11 to
14, were divided into two matched groups. One group underwent RRT through nine 30-minute biweekly
sessions, conducted individually and supervised by a specialized trainer, while the other group did not
receive any intervention. Reading performance was evaluated before and after the training using a set
of standardized Italian reading tests that measured reading accuracy and speed for texts, words, and
pseudo-words. Rhythm perception was also tested through a rhythm reproduction task. The comparison
of pre- and post-training outcomes demonstrated significant improvements in reading abilities for the
RRT group, particularly in reading speed for short and long pseudo-words, reading accuracy for high-
frequency long words, and text reading accuracy, indicating that RRT led to more pronounced
enhancements in reading skills compared to natural reading development.

In a related investigation by Cancer and team (2020), the effectiveness of Rhythmic Reading Training
(RRT) was compared with a dual approach involving Visual Hemisphere-Specific Stimulation (VHSS)
by Lorusso et al. (2006) and Action Video Game Training (AVG) by Franceschini et al. (2013). The
study involved 24 students with Developmental Dyslexia (DD), aged between 8 and 14. They were
divided into two groups, each consisting of 12 students. One group underwent the RRT while the other
received a combined treatment of VHSS and AVG. Each participant attended eighteen 45-minute
sessions over three weeks, totaling 13 hours of intervention. The findings showed that both methods
notably improved reading skills and phonological awareness. However, RRT stood out particularly in
accelerating pseudo-word reading speed. These advancements were also linked to enhanced
phonological awareness, underlining the critical role of phonological processes in the effectiveness of
RRT in boosting reading skills.

International Journal of New Trends in Arts, Sports &Science Education 138


http://www.ijtase.net/

o= IJTASE ISSN: 2146 - 9466
TR WWW.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education — 2024, volume 13, issue 2

Support for the notion that better music perception skills might lead to improved language abilities
comes from various experimental (e.g., Schon et al., 2004) and theoretical (e.g., Besson et al., 2011)
research. Initially proposed by Overy in 2003 and further developed by Tallal and Gaab in 2006, the
theory suggests that musical training could particularly enhance the processing of rapid temporal
acoustic signals, supporting language development. This precise analysis of speech sounds' temporal
elements is essential for developing phonological representations of words and the phoneme-grapheme
connections crucial for reading. Nonetheless, some studies reviewed indicated that while interventions
improved phonological and auditory processing, these enhancements did not always translate into better
reading skills. This could be because the extent to which phonological and auditory abilities contribute
to reading may vary based on the type and severity of each individual's reading impairment. We propose
that in cases of reading difficulties not rooted in phonological issues, other unaddressed impaired
processes (e.g., visuo-attentional deficits) might hinder the influence of enhanced phonological and
auditory processing on reading. Although there is currently no agreed-upon classification of reading
problem subtypes, the variation in clinical presentations might suggest distinct underlying impaired
subprocesses. For instance, a deficit in word reading might arise from a dysfunction in the lexical route,
which relies on visual word recognition (Coltheart et al., 2001); whereas difficulties in pseudo-word
reading could stem from issues in the phonological route and grapheme-phoneme mappings (Coltheart,
1993).

It can be theorized that different reading profiles might most benefit from interventions that target their
specific impaired subprocesses, particularly those with phonological deficits potentially gaining the
most from musical/auditory training. Future studies should investigate this idea by examining the unique
effects of music/auditory interventions on different types of readers. Another hypothesis to consider is
that the full impact of music/auditory training on reading skills might require a long-term perspective. |
suggest that future research should employ longitudinal studies to assess potential delayed effects on
reading prompted by improved phonological abilities.

Conclusion

| theorize that different reading profiles might most benefit from interventions that target their specific
impaired subprocesses, particularly those with phonological deficits potentially gaining the most from
musical/auditory training. Future studies should investigate this idea by examining the unique effects of
music/auditory interventions on different types of readers. Many researchers advocate that musical
interventions be used in conjunction with traditional remedial strategies. Considering the complex
neurobiological (Richlan, 2014) and behavioral (Menghini et al., 2010) aspects of DD, | believe that
interventions focusing on music and auditory processing should also incorporate phonological and
reading tasks. Integrating decoding exercises within music/auditory-based activities could potentially
enhance their positive effects on reading performance.

Another hypothesis to consider is that the full impact of music/auditory training on reading skills might
require a long-term perspective. | suggest that future research should employ longitudinal studies to
assess potential delayed effects on reading prompted by improved phonological abilities.

The cognitive processes involved in both reading and music are driven by shared neural mechanisms,
emphasizing how intertwined these skills are. This connection suggests that difficulties experienced in
musical activities by high-risk readers mirror their broader challenges, indicating that enhancements in
one domain could positively influence the other. The critical role of reading in both lifelong learning
and everyday activities necessitates that educators, particularly those teaching reading and music,
prioritize developing reading fluency. Music and special education teachers should be equipped to offer
the necessary accommodations and modifications to students with reading disabilities. Such support not
only helps these students fully engage in music classes but may also improve their reading skills through
musical activities. Engaging students in music serves to stimulate the same brain processes involved in
reading, providing a creative and effective method to bolster essential academic abilities. Ultimately, it
is evident that musical education offers significant benefits beyond its inherent value, serving as a crucial
educational resource for students with reading disabilities by enhancing their language and reading skills
in substantial and impactful ways.
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Abstract

Typically, English as a Foreign Language (EFL) teachers around the globe encounter a diverse array of students, each with
unique learning challenges and needs. Despite the growing prevalence of students with neurological differences,
neurodivergent or students with special needs in English language classrooms, many EFL teachers still lack the specialized
training and guidance necessary to effectively accommodate these students' needs. Accordingly this study will investigate
these questions: What are the attitudes of ELT pre-service teachers regarding the integration of music into the practices for
educating students with special needs? What are the existing resources for integrating music into the practices of ELT
pre-service teachers in the education of students with special needs? 42 third-year pre-service ELT teachers participated in
the study. A mixed-method approach was employed. It has been determined that while there is a tendency to incorporate
music into English teaching environments, participants feel limited confidence in this area, yet they are open to improving
themselves. They possess beginner-level knowledge about music but need more detailed information and training on how to
teach effectively to teach students with special needs.

Keywords: neurodiversity, EFL inclusion, pre-service teacher training, special education.
INTRODUCTION

Educators generally recognize the importance of music education in a child's life. Traditionally, music
has been integrated into school curricula to enhance sensory perception, offer avenues for creative
self-expression, and develop skills in musical performance. It also serves to educate students about the
fundamental elements and historical context of music as an art form. These facets of musical
engagement help foster aesthetic sensitivity and improve the overall quality of life (Kocabas & Ozeke,
2012). Beyond boosting aesthetic appreciation, music also plays a role in the physical, social,
emotional, intellectual, and spiritual growth of individuals (Ozgul, 2014). Musical engagement, when
designed and implemented with specific objectives in mind, serve as an effective tool for imparting
various skills and knowledge to students with special needs. These skills include establishing eye
contact, developing listening to abilities, learning to help and share with others, harmonizing in team
activities, building confidence, enhancing, and effectively using language, using the voice properly,
coordinating the body, improving focus, developing expression skills, and teaching various concepts
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(Eren, Deniz & Duzkantar, 2013). A growing consensus among music therapists and educators
suggests that musical activities offer the same educational benefits to children with special needs.

When there is a shortage of music staff, it typically falls upon classroom teachers or special education
teachers to take on the role of providing music education to their students. As special needs children
are more frequently integrated into mainstream classrooms, classroom teachers who conduct music
lessons are expected to incorporate these students into musical activities, provided they are present
during those scheduled times. Additionally, teachers in self-contained special education classrooms or
in special education clinics are encouraged to incorporate music into their curriculum, especially in
the absence of a dedicated music teacher in the school (Eren, 2012).

Music often serves as a popular subject for integration, leading many music teachers to work with
special needs students for the first time, a novel experience for both parties. Previously, we noted the
insufficient training in music education for regular classroom teachers. This shortfall in preparation
also extends to special education teachers, whose training typically mirrors that of their general
education counterparts, with the addition of specialized courses in special education. Adding
complexity to the situation, it is unlikely or very limited that any of the teachers—whether they are in
general, special education, or music—have received training through a course specifically focused on
music education for special needs children, which would include specialized teaching techniques for
handicapped students (Kocabas & Ozeke, 2012). The curriculum of a music methods course for
special education would naturally have to incorporate aspects of special education.

Typically, English as a Foreign Language (EFL) teachers around the globe encounter a diverse array
of students, each with unigue learning challenges and needs. In recent times, there has been a notable
increase in students identified with special needs. This rise can be attributed to enhanced recognition
and improved diagnostic techniques (Rogers & Dawson, 2010). Despite the growing prevalence of
students with neurological differences in English language classrooms, many EFL teachers still lack
the specialized training and guidance necessary to effectively accommodate these students' needs
(Lowe, 2016).

As research into the education of students with special needs progresses, educators consistently
highlight the necessity for more professional development in this field. They often search for
meaningful learning experiences to enhance their teaching practices, as noted by Cassidy (1991),
Frisque, Niebur, & Humphreys (1994), and Hammel (2001). Regrettably, training courses tailored to
prepare teachers for working with special needs students are largely missing from the central curricula
of many music teacher training programs. Despite the availability of some quality resources, there is a
continued call from teachers for additional support and materials (Hammel, & Gerrity, 2012).

In their research, Salvador and Pasiali (2017) emphasized the adoption of a student-centered
educational approach and the development of effective strategies to enhance the music education
process for students with special needs. Creating an inclusive classroom environment is crucial for
neurodiverse students to feel respected and appreciated for their unique selves. When these students
experience a sense of inclusion, they tend to be more involved and enthusiastic about their studies. It's
important to help students form supportive relationships and to establish a consistent and orderly
setting with well-defined routines and guidelines. This helps neurodiverse students thrive
academically.

Additionally, in English language classrooms, the utilization of music often extends only to activities
involving song lyrics, yet the profound similarities between music and language suggest that music
could serve as a powerful tool for language acquisition. Engaging in musical activities can enhance
learners' ability to remember vocabulary and grammatical structures, thereby allowing their working
memories to handle more complex cognitive tasks. Music's intrinsic elements like rhythm, pitch,
dynamics, and tempo can also improve phonological awareness beyond mere phonemes, improving
students' abilities to understand and produce spoken English more effectively. Furthermore,
incorporating musical activities not only boosts motivation and positive feelings but also helps
manage classroom energy levels, aiding students in focusing and completing tasks more efficiently
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not only for neurotypical students but also neurodivergent students as well. Collaborative musical
activities contribute to better group cohesion, fostering an inclusive learning atmosphere where all
students feel valued and can contribute uniquely. This music incorporated approach is essential for
fostering truly inclusive practices within the language learning environment (Smith, 2019).

Enriching the training content for pre-service teachers is crucial for promoting truly inclusive
practices within the language learning environment. Teachers who are aware that there are many
neurodivergent students in classrooms take this into account when training future educators. For
example, in the course "Materials Design in ELT" (ELTE339), the curriculum can be designed to also
address the needs of neurodivergent or special needs students. This approach ensures that all students
are considered and included in educational strategies, preparing pre-service teachers to create a more
inclusive classroom. The students take this course in their third years. Generally, the aim of this
course is to design and develop principles of materials to be used in teaching English as a foreign
language, identifying material requirements, and designing three-dimensional teaching materials.
With the importance of the efforts put on raising attention towards special education and inclusion, for
the first time, | have decided to include this issue in my Materials Design in ELT lecture with a
project. At the beginning, the students were presented with the requirements of the project. They were
supposed to select a disability of their choice (dyslexia, dyspraxia, autism, ADHD, visual impairment,
etc.), learn about the disability briefly, and then design a 3D modal for teaching English to children.
They were also supposed to design three activities for children related to the same 3D modal. The
teacher asked the students to form pairs and then gave them topics which they had to consider when
designing their modals. There were 26 pairs and each had different topics. The teacher also asked
them to prepare slides for their presentations because they were supposed to present their 3D modal,
activities and the relation of these materials to their selected disability regarding language teaching
including vocabulary. With this project, towards the end of the semester the students became more
aware of the importance for considering and including special needs when designing activities for
language teaching classes especially in this era when there are inclusion students in almost every
class.

To address the training requirements of teachers, the authors plan to create a course drawing on their
own teaching experiences and the available resources and literature from the domains of music
education, music therapy, and special education.

The purpose of this research is to identify the views of preservice ELT teachers regarding the
integration of music education into special education processes. It aims to conduct a detailed
examination of the attitudes and competencies of participants concerning music education integration
from the perspective of pre-service ELT teachers, as well as the existing educational conditions.
Additionally, the study seeks to enhance understanding in this area and create awareness about the
procedures for integrating music education into special education processes.

The study will investigate these questions:

1. What are the attitudes of ELT pre-service teachers regarding the integration of music into the
practices for educating students with special needs?

2. What are the existing resources for integrating music into the practices of ELT pre-service teachers
in the education of students with special needs?

METHOD
Model of the Research

In this study, a mixed-methods research method was employed to examine pre-teachers’ perspectives
on integrating music education into special education processes. This mixed-methods research allows
for detailed and in-depth data collection while providing the opportunity to directly learn about
participants' individual perceptions, experiences, and viewpoints (Buyukoztirk, Cakmak, Akgun,
Karadeniz, & Demirel, 2009).
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Study Group

Participants in the research were identified through purposeful sampling. Purposeful sampling is a
non-probabilistic sampling method used in qualitative research to enhance external validity. This
method involves the researcher making a deliberate choice about the individuals to be selected as
participants, aiming to choose those most suitable for the research objectives (Simsek & Yildirim,
2013). The participants of this study were pre-service ELT teachers in University during the
2023-2024 spring academic year.

Before the survey began, participants were given preliminary information about the research, and
written form of interviews were conducted with 42 participants. Efforts were made to ensure that
participation was not only voluntary but also that participants were well-informed about the research.

Data Collection

Data collections were performed via the attitude survey “Pre-service “ELT” teacher attitudes towards
including music related intervention for students with special needs” and 7 matching questions related
to rhythm tools, 10 matching questions associated with the explanations of diagnoses of students with
special needs, and 9 questions about how to educate while working with children that have special
needs.

Before the data collections began, a pilot written form was conducted with one participant to identify
potential issues that might arise during the sessions. After the pilot written form, the attitude survey,
and related questions with matching questions; this protocol was reviewed and necessary corrections
in grammar and expression were made. The forms were held in suitable classes in the university.

Participant attitude survey

1. A special education teacher should utilize music in the educational environments of children
with special needs (in teaching academic and behavioral skills). 1Never 2Occasionally
3Weekly 4Every few days 5Daily

2. Teachers outside of special education should utilize music in the education of students with
special needs. 1Daily 2Every few days 3Weekly 40ccasionally 5Never

3. | am confident in teaching music to children with special needs. 1Not at all confident
2Unconfident 3Moderately confident 4Confident 5Very confident

4. | plan to teach music to students with special needs in my teaching practices or plan music-
inclusive learning activities to develop related academic and behavioral skills. 1Daily 2Every
few days 3Weekly 40ccasionally 5Never

5. I 'am confident in learning a musical note, a new rhythm activity, or a new song to use in my
education. 1Not at all confident 2Unconfident 3Moderately confident 4Confident 5Very
confident

6. | believe | need professional support for my music-related practices in special education.1
Definitely yes 2Slightly interested 3Moderately interested 4Interested 5Definitely no

7. 1 feel this way about accompanying a simple song with a simple instrument/rhythm
instruments. 1Very insecure 2Slightly secure 3Moderately secure 4Secure 5Very secure

8. | think the following about my ability to lead rhythm activities/body percussion for children
with special needs: 1Very adequate 2Adequate 3Moderately adequate 4Inadequate 5Very
inadequate

9. | understand the basic terms and concepts in music: 1Very adequate 2Adequate 3Moderately
adequate 4Inadequate 5Very inadequate
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10.

11.

12.

13.

14.

15.

16.

17.

I think the following about the necessity of integrating music with other subjects in a program
for a child with special needs: 1Very adequate 2Adequate 3Moderately adequate 4Inadequate
5Very inadequate

| understand the basic terms and concepts in special education: 1Definitely understand
2Understand 3Somewhat understand 4Do not understand 5Do not understand at all

I am confident in playing instruments such as bells, tambourines, and drums. 1Not at all
confident 2Unconfident 3Moderately confident 4Confident 5Very confident

| think the following about understanding the educational and emotional needs of children
with special needs: 1Definitely understand 2Understand 3Somewhat understand 4Do not
understand 5Do not understand at all

I generally think the following about children with special needs: 1Very positive 2Positive
3Neutral 4Negative 5Very negative

| think the following about the creativity abilities in children with special needs: 1None at all
2None 3Neutral 4Noticeable 5Very noticeable

I think the following about sharing my views on children with special needs and music with
other teachers: 1Very reluctant 2Reluctant 3Neutral 4Eager 5Very eager

The amount of creative ability | possess in music: 1Very large 2Large 3Moderate 4Small
5Very small

A. Matching -- Place the correct letter from the right column next to each item in the left column.

1. Steel triangle

2. Rhythm sticks
3. Maracas
4. Wooden agogo

5. Bell
6. Frog Guiro
7. Boomwhackers

B. Matching -- Place the correct letter from the right column next to each item in the left column.

Diagnosis

. Multiple Disabilities
. Severe Disability

. Visual Impairment

. Hearing Impairment
CP

. Physical Disability
ASD

. ADHD

. Learning Disability

©CoONOUTA®WN R

C. Questions and Answers (Note: Questions without answers have been shared with the participants).

International Journal of New Trends in Arts, Sports &Science Education

1. Q.Name four types of music activities conducted in the classroom: A. Listening, singing,
playing instruments, and speech communities, rhythmic activities (clapping), dance/movement,
composing, conducting.

2. Q.Name four elements of music: A. Loudness (amplitude), time (duration), pitch
(frequency), timbre (tonal quality).

3. Q.Briefly describe a teaching process for teaching a song: A. Step-by-step instruction (Sing
the song to the students; sing line by line, let children mimic; say the words line by line, let
children repeat; add the 1st and 2nd lines, then 1, 2, and 3, etc.)
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4. Q.State four reasons for using music in the education of children with special needs: A.
Socialization, energy and emotional release, self-image, self-confidence, stimulation of speech,
speech rhythm, language concepts, motor development, perceptual and cognitive skills,
aesthetic sensitivity, environmental awareness, potential career option, discovering talents.

5. Q.Specify five specific pre-academic or academic skills assisted by music experiences A.
Auditory discrimination, auditory memory, visual memory, motor sequencing, body image,
laterality, directionality, motor coordination and control, verbal expression, visual
discrimination, time perception, reinforcement of academic concepts.

6. Q.Write five rules for teaching music to special children: A. Be prepared, teach in small
steps, teach slowly, prepare children for the next step, provide variety, use simple
orchestrations, adapt materials, be consistent in routine and discipline, avoid overstimulating
children, use their names, use repetitive songs, give clear instructions.

7. Q.Give three examples of using music to control inappropriate behaviors: A. Conditional
music listening linked to an academic behavior, music reward for following instructions, points,
reinforcers, music party with favorite records as a reward for adherence to behavior rules,
stopping background music continuously when a child breaks the rules (Type 2 punishment),
child follows the rules to keep the music playing.

8. Q.List four considerations for selecting music material for children with special needs: A.
Should be at their comprehension levels, very repetitive, relevant, include pieces that can serve
as echoes, use short songs, easy choruses, avoid foreign songs or unrelated songs or those with
abstract vocabulary, and avoid those with long, large melodic jumps and little repetition.

9. Q.How do you see the place of music and other arts in the education of special children?

In this mixed-methods research, individual responses to each question on the attitude survey were
presented and additionally shown with bar graphs. The knowledge of pre-service ELT teachers about
rhythm instruments was included in the data as the most commonly known instruments and correct
answers to 7 questions. Similarly, the average correct answers for 10 questions related to the
definitions of students with special needs were included. The responses to ten questions related to
teaching students with special needs were evaluated using a general rubric measurement tool.

Through the MAXQDA program, qualitative data such as texts, interviews, focus group studies,
reports, tables, photographs, videos, portable document formats (PDFs), social media data, websites,
and audio files, as well as quantitative survey data, can be analyzed. It is also possible to perform data
analysis using mixed methods through the MAXQDA program (Dereli, 2023). In this research,
MAXQDA-11 version, a professional software, was used for the analysis of qualitative data. The
MAXQDA program, which features a user-friendly and practical interface, consists of four main
windows. These windows are the document system area, the code system area, the document browser,
and the data analysis area. MAXQDA stands out from other software by enabling researchers working
with qualitative data to create, code, and visualize themes, categories, and codes while also allowing
the analysis of quantitative data (Dereli, 2023).

Efforts to Ensure Validity and Reliability

In this research, the validity of the data was ensured through prolonged engagement, purposeful
sampling, in-depth focused data collection, participant confirmation, detailed description, and expert
reviews. Prolonged engagement is described as "the researcher interacting with data sources such as
participants and settings to create a mutual trust atmosphere during data collection process and to
minimize the potential influence of the researcher on the subjects" (Simsek & Yildirim, 2013).

In mixed-methods research, another important aspect regarding validity and reliability is the role of
the researcher. As Simsek and Yildirim (2013) noted, the researcher’s perspective, biases, norms, and
other characteristics can influence the research process. In addition to impartiality, researchers are
also expected to have a certain level of competence regarding the subject they are studying. Therefore,
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the role of the researcher must be clearly defined and demonstrated in terms of the validity and
reliability of a scientific investigation. In this case study aimed at examining the views of ELT
pre-service teachers on integrating music education into special education processes, efforts were
made by the researcher to interpret the data as impartially as possible, and direct quotes have been
used to demonstrate the validity of the interpretations.

Study Limitations

This study aims to assess the attitudes of ELT pre-service teachers regarding the integration of music
into the practices for educating students with special needs and existing resources for integrating
music into the practices of ELT pre-service teachers in the education of students with special needs.
It's important to note that certain learning outcomes, like acquiring integrating music in English
teaching skills for students with special needs develop slowly and may not be fully apparent. This
study is not longitudinal, so these slower-developing changes will not be tracked. Additionally, since
the study's design is not controlled or experimental, its findings are not meant to be broadly applicable
to other similar contexts. However, the study could serve as a reference for others developing similar
researches, especially regarding measuring attitudes and knowledge. The outcomes might also inform
potential updates to the course's goals, content, format, and evaluation methods.

RESULTS and DISCUSSION

Participant Survey Results
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Figure 1. Participant Survey Results in bar graphic.

1. A special education teacher should utilize music in the educational environments of children with
special needs (in teaching academic and behavioral skills). [Responses: 0-Never, 5-Occasionally, 15-
Weekly, 19-Every few days, 3-Daily]. Out of 42 participants, 15 indicated they use music weekly, 19
every few days, and 3 daily. This also shows a positive outlook towards integrating music in
education.

2. Teachers outside of special education should utilize music in the education of students with special
needs. [Responses: 0-Daily, 5-Every few days, 15-Weekly, 19-Occasionally, 3-Never]. Participants,
regardless of their specialization, have indicated that music should be used at least weekly or
occasionally in the education provided.

3. I am confident in teaching music to children with special needs. [Responses: 2-Not at all confident,
7-Unconfident, 20-Moderately confident, 12-Confident, 1-Very confident]. Participants mostly shared
that they are moderately to highly confident.

4. | plan to teach music to students with special needs in my teaching practices or plan music-
inclusive learning activities to develop related academic and behavioral skills. [Responses: 2-Daily,
12-Every few days, 19-Weekly, 8-Occasionally, 1-Never]. Most participants shared that they consider
using music while teaching English to students with special needs.
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5. I am confident in learning a musical note, a new rhythm activity, or a new song to use in my
education. [Responses: 1-Not at all confident, 4-Unconfident, 24-Moderately confident, 10-Confident,
3-Very confident]. Participants have declared that they feel moderately to highly confident in learning
new rhythms, songs, and musical notes.

6. | believe | need professional support for my music-related practices in special education.
[Responses: 1-Definitely yes, 3-Slightly interested, 10-Moderately interested, 20-Interested, 8-
Definitely no]. Participants have expressed that they could use professional help in music-related
activities while teaching English to children with special needs.

7. |1 feel this way about accompanying a simple song with a simple instrument/rhythm instruments.
[Responses: 0-Very insecure, 8-Slightly secure, 12-Moderately secure, 15-Secure, 7-Very secure].
Participants shared that they feel moderately secure and secure in accompanying a simple song with a
simple musical instrument.

8. | think the following about my ability to lead rhythm activities/body percussion for children with
special needs: [Responses: 0-Very adequate, 10-Adequate, 23-Moderately adequate, 8-Inadequate, 1-
Very inadequate]. Participants think they are moderately good at leading body percussion or rhythm
activities.

9. | understand the basic terms and concepts in music: [Responses: 2-Very adequate, 15-Adequate,
13-Moderately adequate, 5-Inadequate, 7-Very inadequate]. Participants think they have a moderate
understanding of musical terms and concepts.

10. I think the following about the necessity of integrating music with other subjects in a program for
a child with special needs: [Responses: 0-Very adequate, 3-Adequate, 12-Moderately adequate, 19-
Inadequate, 8-Very inadequate]. Participants shared that integrating music into the curriculum for
students with special needs is moderately appropriate or inappropriate.

11. | understand the basic terms and concepts in special education: [Responses: 0-Definitely
understand, 9-Understand, 23-Somewhat understand, 9-Do not understand, 1-Do not understand at
all]. Participants have shared that they understand the basic terms and concepts in special education.

12. I am confident in playing instruments such as bells, tambourines, and drums. [Responses: 3-Not at
all confident, 15-Unconfident, 16-Moderately confident, 4-Confident, 4-Very confident]. Participants
have shared that they do not see themselves as very proficient in playing Orff instruments.

13. | think the following about understanding the educational and emotional needs of children with
special needs: [Responses: 0-Definitely understand, 1-Understand, 21-Somewhat understand, 14-Do
not understand, 6-Do not understand at all]. Participants shared that they could be somewhat
successful in understanding the educational and emotional needs of children with special needs.

14. 1 generally think the following about children with special needs: [Responses: 0-Very positive, O-
Positive, 9-Neutral, 23-Negative, 10-Very negative]. Participants have shared that they have a
negative view of students with special needs.

15. | think the following about the creative abilities in children with special needs: [Responses: O-
None at all, 0-None, 12-Neutral, 25-Noticeable, 5-Very noticeable]. Participants have shared that they
believe children with special needs can be creative.

16. | think the following about sharing my views on children with special needs and music with other
teachers: [Responses: 1-Very reluctant, 1-Reluctant, 11-Neutral, 24-Eager, 5-Very eager]. Participants
have shared that they are willing to share their views on children with special needs and music with
other teachers.

17. The amount of creative ability |1 possess in music: [Responses: 0-Very large, 7-Large, 19-
Moderate, 13-Small, 3-Very small]. Participants have shared that their creative abilities in music are
moderate to low.
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v' The average score based on 7 matching questions related to Orff musical instruments is
determined to be 4.82/10. This result indicates that the participants need to familiarize
themselves more with Orff instruments.

v' The average score based on 10 matching questions related to the diagnostic descriptions of
students with special needs is determined to be 10/10. These results show that the participants
are knowledgeable about the basic diagnoses and characteristics of students with special
needs. This is due to the "Materials Design in ELT" (ELTE339) course given during the term.

v" Rubric results of 8 questions: Rubric evaluation is based on three basic levels of success: low,
medium, and high. The number of respondents who did not answer any questions in this
section is 8, the number of respondents who generally scored 1 is 22, the number of
respondents who mostly scored 2 is 12, and the number of respondents who mostly scored 3
is 0. These evaluation results prove that participants need more examples, educational
strategies, and extensive practice when working with students with special needs in their
classes. The negative attitudes towards students with special needs are thought to be due to
uncertainty and lack of information. In parallel with this finding, a study has shown that EFL
teachers may lack the specialized training and guidance necessary to effectively accommodate
these students' needs (Lowe, 2016).

Conclusions

In this study, it was found that third-year pre-service ELT teachers are generally aware of the
diagnoses of students with special needs and have a rough understanding of their strengths and
weaknesses. They possess beginner-level knowledge about music but need more detailed information
and training on how to teach effectively. Additionally, there is a need for them to engage in micro-
teaching, drama, and body percussion activities. These teaching methods are thought to boost the
confidence of pre-service teachers through extensive classroom practice, helping them become more
creative and fluent in their teaching. According to the brain-based teaching approach, teaching another
person is known to be one of the best ways to learn; therefore, it is believed that applying materials
developed for students with special needs in special education practice schools will support pre-
service ELT teachers in gaining experience. Future studies focusing on diagnosis-specific teaching
methods, material development, and program adaptations are believed to enrich the literature and
provide guidance to many teachers working with students that have special needs.
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Oz

Budist felsefeye dayanan Mindfulness ile ilgili c¢aligmalar, Kabat-Zinn (2010) tarafindan, Massachusetts Institute of
Technology’de 1979 yilinda baglamistir (Mindfulness Institute, 2024). Molekiiler biyolog olan Kabat-Zinn (2010), ¢esitli saghk
sorunlari olan hastalara yonelik meditasyon tekniklerini incelerken, uyguladig: programlarla ilgili bir klinik kurmustur. Yarar
sagladikg¢a tiim diinyaya yayilmaya baslayan Mindfulness, dilimize “Bilingli Farkindalik” olarak ¢evrilmistir. Anda kalabilmek
ve dikkati o anda ger¢eklesen olaylara odaklayabilmek iizerine kurulu bir metottur (Atalay, 2018). Turkiye’de, kurucusu oldugu
Mindfulness Institute biinyesinde ¢alismalar yapan Atalay 2016 yilindan bu yana konu ile ilgili ¢alismalarini yogun olarak
siirdiirmektedir. MEF Universitesinde (Modern, Egitim, Fen), Yiiksek Ogretim Kurumu onayli bir Farkindalik Uygulama ve
Aragtirma Merkezi agilmistir ve mindfulness temelli stres azaltma programlari Atalay (2016) tarafindan uygulanmaktadir
(Mindfulness Institute, 2024). Bu calismada, bilingli farkindalik uygulamalarinin piyano egitiminde kullanilmasi konusu ele
ahnarak; ozellikle okul oncesi ve ilkokul gagindaki ¢ocuklarda, giiniimiizde sik¢a karsilasilan dikkat eksikligi sorunlarina
yansimasina deginilmistir.

Anahtar Terimler: Mindfulness, bilingli farkindalik, piyano egitimi, dikkat eksikligi.
Abstract

Studies on Mindfulness based on Buddhist philosophy were started in 1979 by Kabat-Zinn (2010) at the Massachusetts Institute
of Technology (Mindfulness Institute 2024). As a molecular biologist, Kabat-Zinn (2010) established a clinic related to the
programs that he was practicing, while he was exploring meditation techniques for patients with various health issues.
Mindfulness, whose benefits became apparent, started spreading worldwide, translated into our language as "Conscious
Awareness." It is a method based on being present and focusing attention on events occurring in the present moment (Atalay,
2018). Atalay (2018) who is the founder of the Mindfulness Institute in Turkey has been intensively conducting studies on
mindfulness since 2016. A mindfulness application-research center approved by the Higher Education Council has been
established at MEF University and mindfulness-based stress reduction programs are implemented by Atalay (2016),
(Mindfulness Institute, 2024). In this study, the use of mindfulness practices in piano education is discussed, with particular
emphasis on its impact on attention deficiency issues commonly encountered today in preschool and elementary school aged
children.

Keywords: Mindfulness, conscious awareness, piano education, attention deficiency.

GIRIS

Mindfulness dilimize “Bilingli Farkindalik” olarak cevrildiginden, ¢alismada anlamdas olarak iki
sekilde de kullanilacaktir. Konuyla ilgili ilk aragtirmalari, MIT (Massachusetts Institute of Technology)
Universitesi Mindfulness Merkezinde gerceklestiren molekiiler biyolog Kabat-Zinn (2010),

Mindfulness (Bilingli Farkindalik) Temelli Stres Azaltma Programini olusturan kisidir (Mindfulness
Institute, 2024).
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Oncelikle fiziki ve zihinsel sikayetleri olan hastalara uygulanan bu yontem, giinliik yasamda karsilasilan
zorluklar1 ¢oziimlemede de kullanilmaktadir. Stresle basa ¢ikma, duygulart kontrol edebilme, 6fke
kontrolii saglayabilme gibi konular, mindfulness programlarinin temelini olusturmaktadir. Diinyada
Oxford, Exeter, Bongor, Stanford, UCLA, Nottingham, Utah, New Castle, IOWA gibi bircok
universitede mindfulness uygulama ve aragtirma merkezleri bulunmaktadir. Tiirkiye’de ise Prof. Dr.
Zimra Atalay’mn kurucusu oldugu “Mindfulness Institute” biinyesinde, Mindfulness Based Stress
Reduction-MBSR (Mindfulness Temelli Stres Azaltma) ve Mindfulness Based Cognitive
Therapy-MBCT (Mindfulness Temelli Biligsel Terapi) programlari sirdirtlmektedir (Mindfulness
Institute, 2024).

Mindfulness Temelli Stres Azaltma Programi bilimsel olarak desteklenen, meditasyon uygulamalarim
ogreterek, kisinin kaygi ve stres ile bas edebilme yetisini giiclendirme amacli tamamlayici bir egitimdir.
Eski budist Vipassana (i¢goril) ve Shamatha (odaklanma) meditasyonlar1 ve yoga uygulamalarina
dayanmakla birlikte, dini bir baglantidan uzaktir. Gruplar halinde yapilan ¢aligmalar, kisinin
duygularini, diisiincelerini, duyularini fark etmesini saglayan zihinsel ve bedensel uygulamalar1 igerir.
Glinliik yasamda zorlayict duygu durumlarinin 6niine gegebilmek ve bu duygularla bas edebilmek i¢in
destekleyici, tamamlayici, bir yontem olarak kullanilabilir.

Mindfulness Temelli Biligsel Terapi, Kabat-Zinn (2010) tarafindan gelistirilen, biligsel ve davranigsal
terapinin 6gelerini birlestiren bir uygulamadir. Akut depresyon tedavileri icin kullanilmakla birlikte,
davranigsal terapi dgeleri ve bilingli farkindalik uygulamalari ile beraber de kullanilarak, kisinin ruhsal
degisimi Uzerinde yarar saglar. Obsesif kompulsif bozukluklar, anksiyete bozukluklari, depresif ataklar,
bipolar bozukluklar gibi genis uygulama alanlarina sahip bir yontemdir (Mindfulnessinstitute, 2024).

Bilingli Farkindahk

Bilingli Farkindalik, su an icinde gerceklesenlere dikkat etmeyi, bu dikkatin niteligini fark etmeyi ve
6zimsemeyi icerir. Ancak, bu anda yasama hali, sadece simdiki zamanda kalabilmeyi basarmay1
kapsamamaktadir. Farkindalig1 algilamay1, dikkatle artirmak miimkiinken; bilingli farkindalik, yagsanan
ani, ayni zamanda sevgi ve sefkatle kabullenmeyi de igermektedir.

Siklikla giintimiizde, meditasyon ve bilingli farkindalik ayni1 anlamda kullanilmakta ve birbirinin yerine
gectigi sanilmaktadir. Meditasyon igin zihni bosaltmak igin bir sire¢ denilebilir. Oysa mindfulness
uygulamalar1 meditatif caligmalart da icermektedir. Nefes farkindaligi meditasyonu, bedensel
duyumlara odaklanma meditasyonu, bir ses ya da 11k noktasina odaklanma meditasyonu gibi, farkli
zihinsel farkindalik wuygulamalarin1 kapsamaktadir. Bilingli farkindaligi  kavramlagtirmadaki
karmagiklik, cogu zaman cesitli uygulayacilarin, kendi tanimlamalar1 konusunda genis bir yelpazeye
sahip olmalarindan da kaynaklanmaktadir. Budist 6gretmenler, meditasyon uygulayicilari, noro
bilimciler, okul 6gretmenleri, psikolog ve psikiyatristler, sosyal hizmet uzmanlari ve diger profesyonel
uygulayicilarin bu alandaki amaglar1 ve beklentileri arasinda farkliliklar olmaktadir. Dolayisi ile bir
egitmen ruhsal nedenlerle farkindalik pratigini benimseyebilirken, baska bir egitmen okuldaki
cocuklarin 6grenimini gelistirmeyi hedefleyebilir. Klinik uygulamalarda ise, psikolojik dayaniklilig:
gelistirme, duygusal gerilimlerle bas etme teknikleri seklinde uygulanmaktadir (Green & Drewes, 2013)

Dikkatimiz ve bilincimiz kisith bir kapasiteye sahiptir. Bir seye odaklanmisken baska seyleri gozden
kagirabiliriz. Zihnimizin yogunlugu nedeniyle, ¢ogu zaman ¢evremizde olanlar1 fark edemeyebiliriz.
Geemis ve gelecegi diisiinerek gecirdigimiz zamanlar, simdiki anda kalmamizi giiglestirir. Anda
kalmay1 basaramadigimizda, mutluluk dizeyi diismekte ve hayattan alinan tat da azalmaktadir. Bilincli
farkindalik, kisinin yasadiklarini degistirmesini amaglamamakta, yasananlari1 fark etmesini saglayarak
iliski bi¢imini diizenlemesine yardimei olmaktadir. Her zaman mutlu edici hos olaylar1 degil; kimi
zaman da {iziicii olaylar1 da oldugu gibi kabul etmeyi igermektedir (Atalay, 2018).

“Anda” kalma hali ¢ogu zaman sadece mutlu olmaya ¢alismak, olumsuz duygulardan kagmak olarak
anlagilmaktadir. Oysa bilingli farkindalik, yasamda var olan her tiirli duyguyu oldugu gibi alip,
Ozlimseyerek “sefkatle kabullenme™yi gerektirir. “Sefkat” ve “Kabul” mindfulnessin belirleyici
ozellikleridir. Kisinin bagta kendisine gosterecegi bu duygular, cevresi ile iliskilerini de olumlu
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etkileyecektir. Herhangi bir zorlanma, basarisizlik ya da aci ile karsilastigimizda, kendimize karsi
gosterecegimiz “6z setkat” duygusu cok kiymetlidir. Kendimize acimasiz olmamiz, baskalarina kars1 da
ayni sefkatsizligi gostermemize neden olur (Atalay, 2019). “Kabul” ise, yasadigimiz andaki durum ve
duygulart oldugu gibi kabul ederek, onlarla uzlagmayi igermektedir. Gormezden gelmek yerine,
yasadigimiz zorlanmalara ragmen yola devam edebilmeyi se¢gmektir (Atalay, 2023).

Psikoloji, psikiyatri, noroloji ve daha bir¢cok alanda; hastanelerde, okullarda, ana siniflarinda, yash
bakim evlerinde, kreslerde ve 6zel gereksinimi olan bireylerde uygulanan Mindfulness Temelli Stres
Azaltma Programindan alinan veriler, gelecek i¢in umut vaat etmektedir. Cocuklar Uzerindeki
mindfulness uygulamalar1 da dikkat cekicidir. Ozellikle diirtii kontrolii yapmakta giicliik ceken,
dikkatini toplayamayan, istemsiz tepkiler veren ¢ocuklarla yapilan c¢aligmalarda basarilar
saglanmaktadir.

Cocuklarda Dikkat Eksikligi ve Hiperaktivite Bozuklugu (DEHB) ve Disleksi

Kalitimsalligin yami sira, artan dijitallesme, cevresel faktorler, zararli kimyasallar cocuklarda
ginlmuizde daha sik karsilastigimiz dikkat eksikligi tanisint duymamiza neden olmaktadir. Beyinde
noro-biyolojik aksakliklara yol agan bu etkenler, cocuklarda duygu durum bozukluklari olarak karsimiza
cikmaktadir.

DEHB tanisi konan ¢ocuklarda konsantrasyon siirelerinin sinirli olmasi, dikkatlerini toplamakta giigliik
cekmeleri, anda kalmalarint zorlastirmaktadir. Cevreden gelen uyacilara karsi asiri derecede agik
olmalari, yaptiklart ise odaklanmalarini engellemektedir. Giinlilk yasamlarinda siklikla unutkanlik
yasamakta, diirtiisellik sorunu nedeniyle de yaptiklar etkinliklerde cabuk sikilma, sabirsizlik gosterme
gibi egilimlere agik olmaktadirlar. Bununla birlikte, 6zel 6grenme (okuma giigliigii) sorunu yasayan
dislektik ¢ocuklarla ¢alismak ayri1 bir 6zen gerektirmektedir. Seslerin harfler ve kelimeler ile iliskisini
anlayamama nedeni ile olusan disleksi, ¢ocuklarn notalar1 6grenmelerinde de gii¢liilk yasamalarina
neden olmaktadir.

Daha ¢ok gorsel olarak diisiinmeye meyilli olduklarindan, piyano egitiminde bu ozelliklerinin
gozetilmesi ve buna uygun calismalar gelistirilmesi yararhi olacaktir. Renklerle yapilacak nota
calismalarinin bu konuda yardimeci oldugu goriilmiistiir.

Mindfulness temelli uygulamalarla yapilan ¢aligmalar, ¢ocuklarda kaygi ve diirtiisellik diizeylerinin
azaldigim, dikkat diizeylerinin ise arttigim gostermistir. Simdiki ana odaklanma ¢alismasinda, nefes
egzersizleri, ylrlylis oyunlar1 (yUriiyiis sirasinda etraftaki sesleri dikkatle dinleme), bir sese
odaklanmay1 saglama ve o sesi bitene kadar dikkatle dinlenmesini isteme gibi farkli yontemler
uygulanmaktadir. Cocuklarla yapilacak olan miizikli oyunlar ve 6zellikle erken yaslarda verilmeye
baslanacak olan piyano egitiminin de, hem Dikkat Eksikligi ve Hiperaktivite Bozuklugu olan, hem de
dislektik cocuklarda olumlu sonuclar verebilecegi disiiniilmektedir.

Okul Oncesi ve Tlkokul Cagindaki Cocuklarla Piyano Egitimi

Kaliforniya’daki Irvine Universitesinin 6grenme ve ndrobiyoloji béliimiinde gorev yapan Fizikgi
G.L.Shaw ile, Wisconsin Universitesinde gorevli psikolog Rauscher (1994)’in basinda oldugu 78 ¢ocuk
iizerinde yapilan bir arastirma sonucuna gore; piyano egitiminin (6zellikle okul dncesi ve ilkokul
yaslarinda) “spatial” yani gorsel-uzamsal zekanin temellerini attig1 kanitlanmustir (Nature, 1993).

Gorsel-uzamsal zeka, gorsel diinyayi algilayabilme ve farkliliklart kavrayabilme yetisine verilen addir.
Piyano derslerinin sinirleri egiterek, beyin korteksindeki algisal gelismeyi sagladigi gozlenmistir.
Kortekse agiklik getirmek burada dnem tagimaktadir; beyindeki en iist diizey islevlerin hayata gectigi
bolim olup, diisiince-hafiza-algilama-dikkat-farkindalik gibi gorevler Ustlenmektedir. Bu noktada,
ozellikle 6zel gereksinimi olan, dikkat eksikligi tanisi konmus ¢ocuklarin, piyano egitiminden alacaklari
yarar 6n plana ¢ikmaktadir. Cocugun ileriki yasamini biiylk oOlclde etkileyecek olan psiko-motor
gelisimi, dikkat ve koordinasyon gibi yeteneklerini artirarak, duygusal yonlerini de 6n plana ¢ikarmasina
yardimc1 olacak olan piyano egitimi; odaklanmakta zorluk ¢eken ¢ocuklarda ayr1 bir 6nem tasimaktadir.
Oncelikli amag ¢ocuga miizigi sevdirmek olmali, hayal diinyasini yansitmaya ¢aligmasi saglanmalidir.
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1865-1950 yillar1 arasinda yasamis olan Isvigre’li besteci E. J. Dalcrose, Cenevre Konservatuvarinda
hem armoni 6gretmenligi yapmis, hem de Dresden’de diinyaca tinlii Ritmik Jimnastik Merkezinin
kurucusu olmustur. Dalcrose; miizigin ¢ocuklara viicut hareketleri ve jimnastik ile dgretilmesini, miizigi
beden diliyle hissederek iletmesini saglamak yoluyla, ¢ocuktaki ritm duygusunun gelismesini
hedeflemistir (Pamir, 1984).

Ritmik Jimnastik, Ogrencinin 0z guvenini de artirarak, ilk derslerden itibaren kendisini ifadede
ozgiirlestirmektedir. Beden dilini kullanmasini saglamak, ¢ocugun hem psiko-motor gelisimine katki
saglamakta, hem de koordinasyon, dikkat, odaklanma gibi yeteneklerini 6n plana ¢gikartmaktadir.

Bu caligmalar1 takip eden siirecte, piyanoyu basta bir oyuncagi gibi gdormesi, benimsemesi onemlidir.
Piyano iizerinde yapilacak olan gesitli sesleri tanima oyunlar ile ilgisi uyandirilmali ve sikilmadan
dikkatini toplamasi saglanmalidir.

Okul 6ncesi ¢ocuklarda, renkleri kullanarak yapilacak nota ¢aligmalari ile, ¢cocuklarin ilgilerinin ve
konsantrasyonlarinin artmasi saglanabilir, yapistirma ve boyama gibi etkinlikler yardimi ile solfej
egitimi eglenceli hale getirilebilir.

Cocuklarin piyano derslerinde, oyunlarla ve imgeleme guglerini kullanarak kendilerini ifade etmeleri,
duygusal olarak da kendilerini yeterli ve degerli hissetmeleri agisindan 6nem tasimaktadir.

Calistirilacak farkli karakterdeki pargalarla, gocugun duygularinin farkina varmasi ve agiga ¢ikarmasi
saglanabilir. Sadece calismasi istenen pargalart ¢almasi beklenmeden, 6zgiirce dogaglama yapma
isteginin onemsenmesi yarar saglayabilir.

Bazi parcalar1 6gretmenin 6grenci ile beraber (dort el) calmasi, calismay1 daha reklendirecek ve gocugu
mutlu edecektir. Beraber ¢almayi, birlikte oynanan bir oyun gibi algilamasi sayesinde, derslere olan
ilgisi artacaktir. Derslerde 6gretmenin ¢ocukla zaman zaman yapacagi giinliik yasam paylasimlari,
cocugun anlattiklarini ilgi ile dinlemesi ve paylasmasi da, piyano calmasi kadar ¢ocugu motive
edecektir.

Her cocugun ayri 6zelliklerle diinyaya geldigi, yetenek tiirlerinin, algilama ve 6grenme sekillerinin farkl
oldugu g6z o©ninde bulundurularak derslerin isleyisi bu degiskenlere gore bicimlendirilmelidir.
Ozellikle 6grenme giigliigii yasayan ¢ocuklarla ¢alismak, ayr1 bir tecriibe gerektirmekte ve bu noktada
mindfulness uygulamalarindan da destek almak yarar saglamaktadir.

Mindfulness ve Piyano Egitimi

Miizik, ¢ocuklari yaraticiliklarint kesfetmeye tesvik eder. Bilissel gelisimlerinde énemli bir rol oynar.
(Ditrich, Lovegrove, & Wiles, 2017). Sosyal becerilerinin artmasi ve toplumdaki iligkilerinde 6z giivenli
bireyler olmalarini saglar. Bu baglamda piyano egitimi de, sadece piyano ¢almayi dgretmeyi degil,
Ogrencinin ¢ok yonlii gelismesini amaglamalidir. Cocugun kisisel ozellikleri de gbz Oniinde
bulundurularak, derslerde ona gore bir yol haritasi ¢izmek gerekmektedir.

Okul oncesi ve ilkokul ¢agindaki ¢ocuklarin kontrol mekanizmalarmin heniiz gelismekte oldugu
unutulmamalt ve konsantrasyon siirelerinin her 6grencide farkli olacagi gercegine dayanarak
davranilmalidir. Baslangictan itibaren gocuklar, “yapabilecekleri” konusunda ikna edilmeli ve 6z
giivenlerinin saglamlasmasi i¢in tesvik edilmelidir.

Bu noktada; bilingli farkindalik uygulamalarinin kavramsal olmaktan ¢ok, deneyimsel oldugunu
diisiindiigiimiizde piyano egitimi sirecinde destek alinacak olan bu metot, ¢ocuklarla derslerdeki
iletisimi olumlu yonde artirmaktadir (Atalay, 2018).

Ogrenci ile birlikte yapilacak olan odaklanma egzersizleri, nefes egzersizleri, ¢alma sirasinda
bedenlerine, ellerine ve kollarina verecekleri dikkat ve bilingli farkindalik ¢alismalar1 sayesinde
konsantrasyon siirelerinde ciddi bir artig gézlenmektedir.

Cocuk olduklar1 goz Oniine alinarak, oyun olarak algilayabilecekleri diizeyde yapilan farkindalik
caligmalar ile, hem derslerin verimi artmakta, hem de ¢ocuklarin duygularini daha iyi yansitabilmesi
saglanmaktadir Piyano calarken yapilacak olumlu yonlendirmeler, kiigiik soru-cevap oyunlar ile,
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bedenlerindeki gerginlik azalmakta ve bulunduklari mekan ve zamana odaklanmalar1 kolaylasmaktadir.
Sadece piyano ile ilgili sinirli kalmayan, merak ettigi ve 6grenmek istedigi konular ile ilgili de yapilacak
kisa sohbetler, iletisiminin gelismesine olanak taniyacaktir.

Calisilan parcalar {izerinde yapilacak olan betimlemeler, ¢ocugun hayal diinyasini harakete gegirecektir.
Betimlemeleri kendisinin de gogaltmasi istenerek, imgeleme giicii agiga ¢ikarilmalidir. Kendini ifade
etmesine olanak taninmasi, ¢ocugun 6z degerinin gelismesini saglayacaktir.

Ders sirasinda, calisilan parcanin Oncelikle ayri ellerle ve yavas tempoda Ogrenilmesini istemek,
cocugun Kkendisini yavaslatarak, dikkatini toplamasina yardimci olmaktadir. Bir eli ile ¢alarken, diger
elin melodisini dinleme ve hatta sdyleme ¢alismalari yapilarak dikkati gelistirilir. Dinlemesini saglamak,
eline ve parmaklarma odaklanmasini, her bastig1 notanin ayirimina varmasini ve “anda” kalmasini
kolaylastirmaktadir.

Piyano ¢almanin komplike olmasi; beden, kollar, eller ve ilerledik¢e pedal kullanimi ile beraber
ayaklarin da dahil olmasiyla ayn1 anda bir ¢ok farkli hareket kombinasyonuna odaklanilmasi gerekliligi,
cocuklar i¢in zaman zaman zorlayici olmaktadir. Adim adim, dgretmekte aceleci ve sabirsiz olmadan,
gocugun 6grendigi her yeni asamanin ayirimina vararak pekistirmesi saglanmalidir.

Ozellikle konsantrasyon giicliigii yasayan, diirtiisellikleri 6n planda olan g¢ocuklar igin yapilan
yavaglatma caligmalariyla, derslerde olumlu sonuglar alinacagi goriisiindeyim. Mindfulness’in amact
olan dikkati 6zenle ve kibarca, zorlama olmadan “ana” yonlendirerek, yaptigi ise odaklanmasini
saglamak oOncelik olmalidir. Piyano ¢alarken bedenini germeden, ellerini ve kollarmi sikmadan
calmasini saglamaya galigmak ve bunu kendisinin ayiriminda olmasini istemek, ¢ocugun farkindaligini
artiracaktir.

Sonug

Mindfulness, uzun yillardir diinyada bir¢ok alanda kullanilan, yararlar1 giin gectik¢e kanitlanan ve artan,
ulkemizde de egitimlerle olumlu yol alinan bilimsel bir programdir. Stres, kaygi, 6fke gibi duygu
durumlar ile bag etmeyi ve yasamsal zorluklarla barisik yasamayi 6gretmekte, ayrica egitim alaninda
da genis olarak kullanilmaktadir.

Okul oncesi ve ilkokul yaslarindaki ¢ocuklarin {izerinde yapilan arastirmalar bizlere gostermistir ki,
bilingli farkindalik uygulamalar1 basariy1 getirmektedir.

Bu ¢alismada, mindfullness uygulamalarinin piyano egitiminde kullanilarak nasil daha verimli dersler
yapilabilecegi ve gocugun gelisimine nasil katkida bulunabilecegi ile ile ilgili goriislere yer verilmistir.
Cocuklar i¢in piyano ¢almanin, aslinda kolaylikla, zorlanmadan ve keyifle yapilabilmesinin miimkiin
oldugu iizerinde durulmustur.

Piyano egitiminde ¢ocugun, iki elini ayn1 anda kullanarak koordinasyonu, ilerleyen derslerde ayagini
da kullanarak pedala basmaya basladiginda el-ayak koordinasyonunu, viicudunu belli bir pozisyonda
tutmaya alisarak dengeyi, farkli miizik anahtarlar1 okumay1 6grendiginde dikkati, parmaklarini tuslarin
Uzerinde rahat kullanabilmek icin esnekligi ve tim bunlar1 uygularken kaslarinin kuvveti 6grenmesi
muimkdn olur.

Piyano calma teknigi psiko-motor gelisime katki saglamakla birlikte, duygusal ve ruhsal gelisim
iizerinde de etkili olmaktadir.

Okul 6ncesi ve ilkokul ¢ag1 cocuklarinda piyano egitimi, ileriki yaslardaki benliklerini olusturmalarinda
biiyiik 6l¢iide etkili olacaktir. Fiziksel ve ruhsal olarak kazandirilacak beceriler, kendini kesfetme, duygu
ve disiincelerini disa vurabilme yeteneklerini gelistirecektir.

Bilingli farkindalik uygulamalari ile desteklenecek olan piyano egitimi, gocugun sosyal ¢evrelerde var
olmasini kolaylastiracaktir. “Anda” kalabilmesini ve yavaslamasini saglayarak, ¢evreyi tiim duyulari ile
hissetmesi ¢aldig1 parcalara yansiyacak ve piyano egitimi ¢ocuk i¢in ¢ok daha yararli olmaya
baslayacaktir.
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Etik ve Cikar Catismasi

Yazar aragtirmanin tiim siireclerinde etik kurallara uygun davrandigini beyan eder.
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EXTENDED ABSTRACT

Studies on Mindfulness based on Buddhist philosophy were started in 1979 by Kabat-Zinn (2010) at the
Massachusetts Institute of Technology. Mindfulness, whose benefits became apparent, started spreading
worldwide, translated into our language as "Conscious Awareness." It is a method based on being
present and focusing attention on events occurring in the present moment. Atalay (2016) who is the
founders of the Mindfulness Institute in Turkey has been intensively conducting studies on mindfulness
since 2016. Mindfulness-Based Stress Reduction Program (MBSR) is a scientifically supported
complementary education aimed at enhancing an individual's ability to cope with anxiety and stress by
teaching meditation practices. Although it is based on ancient Buddhist Vipassana (inner vision) and
Shamatha (focusing) meditations and yoga, it is far from any religious connection. Group practices
includes mental and physical practices that enable individual to realize his/her emotions, thoughts and
sensations. It is used as a supportive, complementary and preventive method to be able to cope with
challenging emotional states in daily life. Our attention and conscious have a limited capacity. When
we do something, we overlook other things. Due to the intensity of our minds, we often fail to notice
what is happening around us. The time we spend thinking about the past and the future makes it difficult
for us to stay in the present moment. According to researches, when we fail to stay in the present
moment, there is a decrease in our level of happiness and the enjoyment we derive from life. Mindfulness
(Conscious Awareness) does not aim to change what a person is experiencing but rather helps regulating
their way of relating to those experiences by enabling him/her to notice them. It involves accepting
things as they are, not always pleasant or happy events, but sometimes also acknowledging sad events.
Scientific studies present the benefits of mindfulness practices in many fields such as psychology,
psychiatry, neurology and many others; and the data obtained from the Mindfulness-Based Stress
Reduction Program (MBSR), implemented in hospitals, schools, preschools, nursing homes, daycares,
and with individuals with special needs, holds promise for the future. Mindfulness practices carried out
with children are also remarkable. Studies have been successfully completed while working with
children, especially those who have difficulty in controlling their impulses, have trouble concentrating,
and exhibit involuntary responses. It is difficult for children who have been diagnosed with Attention
Deficiency and Hyperactivity Disorder to stay in the present moment since their concentration duration
is limited and they have problems while focusing their attention. They tend to be overly receptive to
external stimuli, which prenvents their ability to focus on tasks. They frequently experience
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forgetfulness in their daily lives and are prone to tendencies such as getting easily bored and displaying
impatience due to impulsive issues. Additionally, working with children with specific learning
difficulties, such as dyslexia (reading difficulty), requires special attention. Dyslexia, which arises from
difficulties in recognizing sounds and understanding their relationship with letters and words, also makes
it challenging for children to learn musical notes. Since dyslexic children tend to think more visually,
piano education should take this into account, and appropriate exercises should be developed
accordingly. In th,s regard, note exercises using colors can be helpful. Musical games and piano
education, especially when started at an early age, have yielded positive results for children with both
Attention Deficit Hyperactivity Disorder (ADHD) and dyslexia. According to the results of a study
carried out with 78 children by physicist G.L. Shaw working in learning and neuro-biology department
from Irvine University in California and psychologist Rauscher (1994) from Wisconsin University, it
has been proved that piano education (especially in preschool and elementary school ages) lays the
foundation of visual-spatial intelligence. Visual spatial intelligence refers to the ability to perceive visual
world and to comprehend differences. It is among the evidences of Rauscher (1994) that piano lessons
train nerves and enable perceptive development in brain cortex. It is crucial to explain cortex here. It is
the part where ultimate functions in the brain occur and tasks such as thinking, memory, perception,
attention, and awareness, take place here. At this point, the benefits that children with special needs,
especially those diagnosed with attention deficit, can derive from piano education come to the forefront.
Piano education, which will help a child to bring his/her emotional aspects to the forefront by enhancing
their psycho-motor development, and their skills such as attention, coordination, which will greatly
influence a child’s future life, holds particular importance for children who struggle with focus. Primary
aim is to cultivate a love for music in the child and encourage them to reflect their imagination. Swiss
composer Emile Jaques-Dalcroze, who lived between 1865 and 1950, served as a harmony teacher at
the Geneva Conservatory and founded the world-renowned rhythmic gymnastics center in Dresden.
Dalcroze advocated that music should be taught to children through body movements and gymnastics.
Through conveying the music by feeling it their body language, the development of children’s sense of
rhythm is fostered, enhancing their character and self-confidence, and they feel free to express
themselves from the earliest lessons. Encouraging the use of body language contributes to the child's
psychomotor development as well as highlighting abilities such as coordination, attention, and focus.
Children are encouraged to express themselves through games and by using their imagination in piano
lessons. This not only helps to develop their psycho-motor skills but also ensures that they feel
emotionally competent and valuable. It is important to encourage a child to practice pieces with different
characteristics, so that the child is encouraged to notice and express his/her emotions. He/She should
not only be expected to play the assigned pieces but also their desire to improvise freely should be
valued. In piano education, as the child starts using both hands simultaneously, it becomes possible for
a child to learn coordination; when he/she eventually begins to use his/her foot to press the pedal in
advanced lessons, he/she learns hand-eye coordination; when he/she learns to maintain his/her body in
a certain position, he/she develops balance; reading different music keys enhances his/her_attention,
while developing flexibility in his/her fingers to comfortably use them on the keys improves dexterity
and through all these practices, he/she also builds muscle strength. In my study, positive feedback
regarding attention deficit issues, which are commonly encountered in today's children, particularly in
preschool and elementary school children, is included based on my experiences by addressing the
subject of using mindfulness practices in piano education.
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